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. ^ • ' The teaching guide, was prepared hy the Portland ^ 

Public Scbools/^re.a III, in an exemplary project -to create an 
avajjfeness of career and consumer educat£oii concepts in th6 primary 
grades by using the content of basic readers that vduld, ordinarily be 
used exclusively for the teachiiig of reading .slfeills* The guides., 
closely foiloHS the ^tory lineTs in the Sinn ,360 Ba^ic Eieade?^, with 
each story referenced by locations ^i^. the textbook and in the 5uide> 
The relattion of the story- to the objectives of^ career airareness, " 
consaierxsm^ and reading comprehension , is included , for each ^tory 
alpmg\with suggested teaching procedures and class activglties. 
.Appejvded axe lists of supplementary audiovisuctl and other materials, 
^ross-reference of ^goals and concept^-descrxptor terms eoi^ the 
stories, and learning actxvxtry mbduies. (HE) . - 



D/>cumen.ts ac9[uirea by JEIC include many^ informal unpublished 
materials. not 'available ftom other sources* EBIC maXes every. effort 
to obtain the Jbest copy available. He^^ertheless, items of marginal " 
reproducibility are often encountered and "this affects the' quality 
of the microfiche and hardcopy reproductions EBIC makes available 
via the ERIC. Document Reproduction Service (BDRS) • EDBS is not 
* responsible ,for the ^quality of 'the original documents Seproductions 
.♦.supplied by EDBS are the best* that can be nade from the original* • 
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\ - - I^ocatiou'u ■ Location 

Stories by Lavfels ^ la Textbook la .Guide 

Level Fottr Helicopters and GinserbreadT . / - - . . ^ 

• « * ^* = * • , 

-Helicopters ■ • -t-t # ■ * > ■ > m3f!L^5A^jLJk^^»'j*^-^.yk.i^^ 

Level Five May --I Cone In? • 

The Big MachiSe*^ ^.•.•♦ii..*..*.^^^.-*^/*^ \ 

Pld B\xildings and New.*.^.......**«.^,*<^*,«##»»^i*62-65'««...-..» ••••13 

llr. Pine^s Signi.l .....^y^... .96-109 15 

The Ant and the Grasshopper .^>x<\. .V,. . . . • . . « « .156-160.^ ........ ; .17 

Level Six - Seven Is Ijs^c 

. P'o.rk Chops . atid>(lSp;le8auce ...=*....'.*.......* 35-40 . 20 

People We'd,;^e to.^ow ,»-,,. 44-59.. ...... ;....w..^?2 

"The SghtilQl Fair: 

;jk^*s booV; ' ' , . ' r 

'A BallooiX vThat Works" . * < . ■ • , 

Airsiail^ • V 67*''71« .^S 

V -Sights of the City..". .........'.,81-93,.. ^.......26" 

. . Srfow. C. . .'. .V , . , .95-99. : , 30 

• Building a Road ; .156-159 . . . V. 32 

Jeff 's Mountain, ;i60rl64, 32 

.32 
^32 



Jeff's Motintain, • *iCUrJ.D^f , j 

A Longtime t^ait. ••••^^••♦^•••••*»« .^16$-468«.. ...s* 3 

Ove^ the I lOuntain- ^ • • * • . ^ » ^ ••••• .169-17? v. . .3 

The ELves ancLthe Shoemaker. .♦.«. I ^..*. .192r201;;....*»..>...'.%.3 



Level Seven • The bo"g HextL Door ; ; ' 

Johntl^ Appleseed . , v' . » . . .• • 40S-114 ......... ,., . . . 38 . 

Lost and Found Department. . , .149-156. .43 

Psed Tulips ^ 157-161 ............. .46 

Level Eight - Hbw' It Is lifowadays . 

' ^^s tery of the' Suitcase . . . . . 80-87 . . , . * * AS 

You Gan Depend on Bill* Script No. 1*. .88-93 . ; i.... 51 

You Can Depend on Bill, 'Script l>[o. 2* ,..8B-93v.i.* ......53 

The. Scooter' ^ • ...... . ,145-152* . ^ « • ^ . .« • • *55^ 

' CharlieV- Th^^ trasp. * . * - - . . • 265-299 .57 

Levels i^ine - ^?ith Skies and Wings . ' 

Shoeshine Boy, '. 8-20 » , » .59 

Danger at High Tid^.. 63-72.., .J2 

Ife.' Moonlight and Omar. » . . , .74-88^ ; ♦ , .63 

What's fbr tunch Charley.... ,..,.^.........123-134 ,......,.65 

Space Monkey,,',,......* J;,.'..... ...... 139-146., ......67 

America's First Astronauts.....,., ,.148-164 69 

■.••■V,..- • ■ : • ^■■.._.5 ■ ■ ; .. 
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XeaQhers are becoming njore cognizant o£^ pxfblic and professional demands that 
students become more aware of social and economic realities, 'To place arnothct 
set .of textbooks anfi materials in our classrooms with appropriate content is 
unrealistic. Research by primary grade teachers^ has shown the feasibility of 
using the content of basal reading to teach an awareness of cateer an5 co^kumej: 
education concepts. Appropriate dialogue and activities have been written" ' ' . 
to aid teachers * cultivation of the knowledge and skills primary, age youngsters 
already pdssess • • ; • . ^ - . . 

Persons who have been involved in this, project have been encouraged by the 

" ' r ' . • ' • ' ^ 

.substantive content in basal readers that would "ordinarily be used exclusively " . 
in the teaching^of reading skills. The guides that have been developed adhere 
closely to the story line written by the authors. The basal reader stotffe's. 
..should provide ideas for a classroom dialogue to help students become awape 

of the attitudes and values displayed by story characters for btiyin^ selling, 

-** • " ■ . ' 

tr^iding5 serving othe'ts, and constructing products for others to use. 

^ , . • ^ ... ' » 

Through emphasis on comprehension skills* the /students will be encouraged, to read, 

discuss, tnrite about, and view other related content that is pertinent to the / 

concepts -of career and consumer education. Teachers using this guide should be * 

satis^ed' if primary age youngsters become aware of the idea that the rules of 

wortiiwhile play a^d learning in a classroom aren*C too unlike the rules their 

parents follow in their careers- and avocations, . • . 
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One of tUp inajor deficiencies ixi the career and cohsinaer educatiLcn of 
children in the prifliary school years has beet; a lack of ^classroom 'experij&jQ^es . 
Juvolving students in a search for personal identity and increased awareness 
of themselves in relation to the economic system around them. Classroom, 
teachers in grades 1^3 have not had the necessary materials, and instructional, 
guidelines jLo carry out the objectives of career and consumer education*. 

Now> a major contribution is being made to overcome this deficiency. ItLthe 
jpages which follow there is. a rich repertoire of suggestions to help teachers 
reach studeats in grades 1 to 3 in the. development of appropriate primary 
level concepts in both career and consxnner education.. This effort was m?de 
possible by a grant from the "Career Education Division of the Oregon. State"^ . \. 
Departmeat of Education JEor exemplary projects, . . 

The most exciting dimension of this work is its relationship to the basal 
reading material used day to day ia the classroom. Aja immediate, practical 
application becomes possible^thout the inevitable layer-cake ef fept of 
uncoordinated curriculum materiaiSh. " * 

I^coottend this work to each ^ea III primary teacher. I am confident, thaj: 
those who are concerned with career and consumer education concepts for 
their students will find a wealth of valuable information and professional 
guidance. . / . . ^ ^ ^ . 

These remarks would be incoi]q>iete without special recognition fdr those 
responsible for this publication. Dr. Ralph Hodges, Area lit* Reading 
Coordinator, headend up the developmental te^. Others who directly assisted ^ 
him are indicated in the a<;Jaiowledgment section. Tfie results of their effcyrts 
are impressive. Hiey provid^e genuine optimism for the' teaii^atioji'of important 
career and consumer education goals in the prlMry school years.. 
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Many people have contributef their thoughts, writings, criticisms, and inspiratlpn 
to this effort. Particularly, Jamas F^wick, Warren RatW>um, and Elisa Ricliendorf 
have encouraged everyone involved In the project ,by often giving a pat on the 
faacK when it was needed most. The nutober of principals and teachers wHo fiave . 
lent a helping hand are. numerous, some might say too numerous to name. Eowever^ 
. as project director, I feel they are, and will continue to he^ the mo^t lmpoi:t4nt 
persons to the future use of this guide and the implementation of career and 
consumer education, and reading skill goals » 

Abemethy - Jiargaret Hoagland; Alameda - Grace Bauer^ Charles Boer;. Arleta - 

Dwayne Osborne; Atkinson - Florence Seberg; Boi^e - Ron Dieu, Lee McGraw, 

, .E*em Roberts; Brooklyn *• OrV^a Taylor; Buckman - Jeanne Johnson; Creston - ./ 

Frances Lee, Merle Bradford, Betty Jean Ronnelly; Dunix^y, Karen Bunnell, . 

Dale Lange; Edwards - Cheryl Lindley, Shirley Concantjpn, Eleanor Swanson; 

Eliot - Nancy Eilertseht Bob Harold, Barbara. Lappala, Erin Roth, Lydia Roy,./, 

Emmajowler; Femwood - Elaine Bruce, Blanche Greep; Glencoe -^anis Joote; 

Grout - Natalie Smith; Hollyrood - Helen bobbek; /Hosfard - Margaret Marsh, ' 

Joyce McCluskey, Mary Lou Henache, Maryann Smith; Irvliigton - Barbara Criqui,^ 

Vema Hokanson, Grace Schaad, ITancy Waller; Kellogg - itabel Beardon; Norma 

Callaghan, Linda U'Ren; Kem6* - -Karen Durbln,^ Marie Mansfield; Lane - Arlene 
#^ . . 

Houser, Michelle Lehman, Virginia. Stapp; Laurelhurst - Arline Toates; Llewellyn - 

• ' ' '< . , / . - ^ . ' ' 

Nancy Cooper, Judy Perry; Mt, Tabor - Lila Mae Fisher ; Normandale - Sharon Blair; 
Richmond/ - Corrine Keithlayj Sabin -'John Beck, Marjorle Fapke, Twila Kjensrud;."' 
Sunnyside - Glen Noble, Geri M^ckley; Woodstock - Dolores Rypczynskt; 
Substitute Teacher Staff - Patricia Engel. - , 




It lias been presumed by' the perjspxis haVe been engaged iii the reseai^h and .^^ 
developmental efforts In producing this guide, that it is iapP^^tant to help 
primary school students, understand hem they, are a part of the social and economic 
system in which they live. The teachipg scripts for these basal readers depart 
substantially from the objectives of the usyal basic reader guidebook. Complete 
attention is given to the comprehension course goals. The selected stories contaia 
very little specidl career or consumerism terminology, very little was expected 
prior to study of the stories. These story guides will not foster decoding skills . 

' "> ' .... - , ' - • ^ - ; ; 

by any direct method. These story guides should be reserved for teaching the 
specific ol^ectives related to career awareness^ consumerism and reading 
comprehension. Thp objectives are consistently limited in .this guide by the , 
modest number of experiences primary-age youngsters have had with these concepts. 

' • " ' - ^ ^ ^" ' \ ' ' 

Consumer and Career, Education Goals- . • ' , * 

The following goal statements were selected by Area III primary grade teachers.. 



during the W74-7S research phase of ^he project. _ These goals. werje chosen a$ * \ 
those of greatest importance in creating an awareness for career and consumer 
education concepts among. children in grades .1-3. The Reading Course Goals are ^ 
referenced to the Tricoun^ty Course Goals for Multnomah,^ Clackamas, .and Washington 
; . 'County Intermediate E^xication Districts, Oregon* ' ^ * ^ 

A Career gducatlon Goal Statements _ ' . * 

. t The students .xdLli be able to recognise: . : 

1. The physical and emotional benefits of understanding and respecting |3elf \ 
' ■ and others throughout llf e. » ^ - i . v . ^ . . 

V- . . ; ; . ' , - \y ^ / . . . " • 

2.. that success in his career is dependent on satisfactory Interpersonal 
relationships With empl^iyers and fellow, workers^ 

<* • ' 

3. the personal, social^ economic and political reasons for work in pur society. 



4. that work is a dignified htnnan activity which gives rights to and required, . 
tesponsibiiitles from" its participants • 

5p that labour society he is dependent on the gootls and services of others for 
his welfare and survival* \ " / . ,v 

6. the physical and psychological reasons for work and leisure actii^itiesr 

■• ' '-l ■ ^'"^ . ] ■. .:. y^"::?'" 

Consumer Education Goal Statements - / . . . 

Students Will he able -to recognize: t - ' ♦ * . 

1. how resources are related to needs tod wants^ ^ 

2. the skills ne^ed in the decision-inakijxg process^ ^ ... - ^ 

■ -> • \ , • 

'3 • effective shopping techniques^ > . * 

A. how.. consumer skills can improve standard of living, . 

5. the xelationsh'ip of supply and demand,' * ; 

' ^ • ' * * " ^ ' . V ' ^ ■ ' ^' - ; , > ' 

' Reading Comprehension Goal Statements 

Students will be able, to:- . / - ; 

l/ ext^en^ a sequence of ideas, facts, or details by proyiding additional related 
examples of his own as'aaaid €o comprehension and retention, 4.3,.2^1i.l»2' 

2» . relate supiiorti;ig details to maJLn^dea, statements in ^a^ paragraph or passage • 

4^3^2.i.i.3.^. "\ y ' \ >C * 

* « " * * * 

3 . select, detiails related to character , setting ^ and eVent3 • 4 . 3 • 2,1,1 ,.4 . 

4. select ^information dealing with tline, place, and culture. 4,3,2.1JL»^ 

5. paraphrase dlrectly-s talked, informjition. 4.3'*2,1.1.11. * " . ' ' 

6. identify kinds of sequence in reading (e.g*, logical, Jjpatiai; chronological,^ 
' importance, '^cau^e and effect)* ^ 4,3.2*1'.3.2 ^ * * 

7. order facts, in terms of their importance, 4^3,2,^,3»3 . V , • 

- \ » ' , ' ' c *• . • * • - 

' * ' ^. # " * 

8. classify ideas ac<^o^di^8 to commonalities p£ subject, time, place, oharacterr 
- class, jgubclass, and categories, 4*3,^t*l»4^1/ ' / ^ ^ ' <. \ 

9>. summarize the diri&ctly-stated ideas of a paragraph iti a brief statemfeiit. 
' 4.^*2.1,5,3- ^ ' * • . \. ; - * . / ^ 

10. substantiate his conclusions by citing supportive detail in the" text. Ai3.t.l. 

11. pijedict future aptiq^ on. the tasls of pr'evioua Action,, arid charactwr.1 Station.. . 

. ,4i3.2.1»6.1 * •. . . . ■ . - , \ ' ' 

12. Infer meanings* an^ attlt'udes tbat 'are left unstated) by the author (l.a,.^, 
tead betweeft the,'l.ine8)7 4.3.2.2,3.11 — - > ■ ^ . . . 



13* ^ble to recognize underlying asaumptipns tn stories, which may iaclude: 
preconceived attitudes, prejudices, stereotypes; and generalizations. ^ 



14. use. thefpllqwing aids ^ draw infertaces from i passage 'or story: 

^ " 'Ca) reistfittg to loJowledg^ ^d experiences,^ ; --r^rr- 
(b) making. accutate summaries, . , » \ ' ; / 

(c> .develdjping imaginative and logical alternatives. 4 .3. 2^2 3.1 ^ ^ 

15. infer Meanings anS attitiides that are not directly-stated, by 

author.^ 4.3.2. 2. 4..4 ' . * ^ • 

Ji^6 . interpret . the* techniques- which advertisers use to cretite favorable attitudes 
' toward their products and persuade customers to btjy. 4,3. ^.2.4. 5* 

XI • identify specific personality characteristics that can -be attribt^ted tp 

<^racters in a story.. 4.3.2.2.6^4 ^. ' , . ' . 

18. .. identify ethnic and cultural tr^ta of characters (In relation to evegm^ 
* and conditions) within content. 4.3.2.^2*6.5^ * 'v. 

. ■ / ♦ 

Taxonomy of Objectives • ' 

« » , (? ' ' , ' 

The lists of. goals .represent; general statements of concepts Jtfeat prlniarjr 
school-age .youngsters cgn be eicpected to acquire at* an ax^rene^^evcl ef . , 
understanding, -Many "of die goal& are stated in terms of J'knoWledge" acquisitions. ' 
This level, of goal .attainment is deline.ated by thfe statement verbs of "recognize", 

. • •• ■ . V ■ ' . ■ ■ ^ " ; 

"identify" r "acquire", and to .a lesser extend, /'recall", pependlng upon the level 
of involvement and expected knowledge outcome T>y the Iwdfentg, audb tejrms as 
"translate", "illustrate"*, "interpret", "relate'.', and "apply" are rarely used. V 
These higher-level objective statements would lea4 the •teacher to eacpect a more 
.sophistiqated level of awareness than is ' reasonable for primtfry-age children. 
Consequently, bbjective^ stated at an "analysis" or "application" Icv^ are 
infrequent:|.y \ised. 



The Hsts of goals for reading comprehension are .limited by the appfojp*ilateness . 

of questioning and related activities. Which in turn were dictated by the events 

and. interpretations evidenced^by tttet story content. Jhe statement of corapr^ensit>n 

V . ' ' • ... » ' 

ojjjectlves often range from Icnowledg^ level Verbs to those of^ synthesis, and. 

occasionally evaiuatipn. Due to .the richness, of tbe story content for buildtog 



the ^ students* InlprmatlpA base, the teadb§c3 who contributed to ^e guidect have 
proposed a challenging level .of questioning* this, level of inquiry is necedsaty * 
if their collf agues are to parlay atory content to ^ |^i»gtiitJton of 
and economic ^concepts bj theit students* ^ ^ • , / f 



Procedures Used In Selecclng Stories for -the Guide . t 

Twenty person^, indicating an interest in .participating in the deye].opHiental . 

. : ^ . * " " ' ^, ' , ^ • / 1- , / ^ ' ' 

phase of the: projQCt during 19>^4-75, were given orientation ahd. training for their 
" . ' ' • ' ^ ' ^ ' ' . . ' "^ 

work. This committee had been traine[d to use the concept-descriptor terms and 

course goal statements for teaching career and consumer education and reading.. . 

There were three de?;i?ion-ppiata in this process* Any />ne of these decisipnr * ^ 

* . * • - *r ' t . • 
j)oints was .critical in selecting a story for further con'^ideratioti. ^ ^ 

Step JL. Each story h^d to meet' two of the following criteria: • ^ . , v 

a) an interesting' stpry -for primary grade students j * , . 

,b) provide relevant; story content fojr the purj)ps^s oJ^.me pro^e^ct;^^. 

c) story contetxt had to be useful for career and constimer. education . 

' ■ • / / • . ■ , ' • ' . . • 

* ' ' " . and reading ;ipstructipn. . - ' * ' . ^ , . ^ 
Step 2. Each story had to present fine or more concepts that qould be identified 

and described by either one or i^ore career and.consumer education goals 
Step 3. Each story had to provide a„ reasonable nisnber of passages or pages ^ ^ 

, ' ^ ' ' ■ ■ " / ' ^ \ 

of information that could be . listed under career "and/oX donsumer * , V 

education goals proyided on a goal-ref^rexiced chcicldist. ' ' \ . 

^ \ ^ ' ' * * " • ' . : < 

Finally,^ a group of classroom teachers and reading specialists, revievd the. 

stories selected by the above-mentioned ^'study" committee, and throte teaching 

guides £or t'he use of the pertinent basal reading content for teaching career |ind ^ 

consumer education and reading comprehension course soal$. After further revisiojn 
" . * • ; • '^ ".' 

by the project director the teaching guides wer^ put in their present foriiiat 

for use in classrooms; , * * - 



E urther Procedures for Using the Gtifde _ ^ \ 
This gul4e must not displace the.' publisher's guide. Certain othi&r ohiectives 
outlined by the original j^^e oust be cons4*ered ^senttal to dwplete 
teaching of reading skills* Career and cansmer educaaOT goaT affafi^^ 

' ' - • . \- ' 

wfii not be preempted by, presentation of word lists,, decoding skills, and ^ 
other publishers* activities, Sh&uld a teather choose to not;. use the career- 
consumer education script upon first reading by students, Ais guidebooTc^s 
routines for questioning and activities might be used at another time vi^ 
the same story. • ' - : — 

The teachihg guide 'has sjevcral important compon^ts that do not ^ep^^^t from 

. typjcal^^psychological principles built into most ba^iic reader guidebooks • 

- - > ^ • ! ' ■ • . 
The section "Relationship of the Story to the Obrectives" should serve as a 

"T^ ~ . '\ \^ 

synapsis ,of the story. Although, this statement varies in length, it do^s 

•* * ■ * ' ' ' ^ 

attempt to put the synopsis of the story eveats^in a perspecti^rc «f t^e 

specific career and' constimer goals listed' pre^^^ly. on the page in nore 



foroal trerms.' < 



■ , ib.it gre^>aratocy Remarte are intended to cstabliah the thqme of the story with 
the students. This i^ an Inportant step toward setting purposes wi«^ students 
for Recognizing the relationship, of the events in 'the story with career arid . 
consumer educsation concepts* 

The. Discussion With Students should fee carefully prepared hy the teacher. 
This part of the §iiide provides an interpretation of story events ia^ rei^tdton 
^ to social and econoaic experiencejj that students have had' or nay benefit from 
' as vicarious experiences. Strict adherance to the' questioning' strategy is not 
absolute* nor probable. A satisfactory outcome 'from the use of the teaching 
script will be possible if teachers have internalized the discussion with ' 

* * , ' ^ » * 

stiidents ia terms. of the story's objectives. ' . • . . . 




The use, of Related Activities is optiftnal^ However,^ if one or nor.e of them 
ace by-passed "some of the objectives will not be fulfilled^ These activity 
suggestions are instrumental in helping s talents extend, their tmderstandiiig 
of concepts through discussion of simulated, more realistic experiences. 
Teachers should inv^tlgate other career and consumed education handbooks for 
activities related to the stojy *objectivea^ . — ; .. . ' 

Visual and auditory media are not lijs ted under Related Activities > However, tbe^e 
shQuld be carefully studied by either reviewing a synopsis in a media catalogs r 
or by previewing them in terms of the story objectives, The.lists of audlov&uaa 
media in the Appendix were submitted by a teacher committee as having pertitience 
t6 the 5oals of the project* 

• . * • ^ , - ' 

Evaluation is an important part of any teaching ^ictlvity . Only carefully . ' 

. s6l?cted objective^ have been described for, consideration. These objectives 

have the greatest likelihood for accomplishment throngh the discussion and 

activities. Each classroom teacher should develop the methods, media* and 

criteria for measuring attainment of objcictlves* In some instances the 

classroom discussion and activities may HcveTop^ a' muW^f f efentTrend thaiT 

the teaching script had delineated; thereforje, evaluation sh6uld be made of 

the objectives ftat are relevant to lesson cutcqtoes. 

^Finally,, the Appcjndix of this, guide has the stories clasSliied aT^oording to \ ^ . 

». - * * * ' «, . * ' ' » * 

concept-tdescriptor £erms. The purppse of t)jis organic tion complements the 

need to proy44e information about the acories for varied ^usea by teachers and^^^ 

others interested in the goals, of this project. The user of this guide may 

choose to select only those stories that relate to certain concepts. This 

" ' ( , \ ■ ' \ *; \ 

, reference device should be helpful in relating each course goal with both 
concepts and selected storlds. > - 



Stiry: Helicopters Bool:: . ^Helicopters ^ .Gii^erbread* • Mtoxt 

' pages 31-5«r C4) / - • • ' 



I 



. /Career '.and Constia^ Education and 'Heading Skill Objectives 

.The Students will ^be- ablB to: ♦ ■ • ' . • 

!• Identify how certain resources ^are used to^neet certain needs and wants,. 

• • - * * " 

2* retJognize tlie relationship between supply and demands. / 

. , • ' ' ^ 

3. recognize how work is a dignified huaan activity which gives rights to and requires 

responsibilities frcat its participants* - ^ ' 

5. recall how people are dependent on the goods and services of others for their 

Welfare and survival* - Z ' ' • -^v - 

-* ^. -v ^' ^' : ' \ 

5* identify the differences in work and leisure activities** 

6; locate w6rds and phrases to* answer factual questions such as. who, rfiat, when, where, . 
how and why* . • . ^ • r 

7. relate supporting details to main idea statements in a p^ragr^ajiH or passage* 

8. recognize sequences pf ideas, sxich as chronological and cause and effect £elati9nships* 

^. use Inferences dravn from a^tory to relate *theli own fcaowledge and experiences, 
making accurate suaaaries, and develof^ing imaginative and logical alternatives^ 

Relationship of the Story to the Objectives , 

Three stories are presented related tc{ the theme of helicopters. The story provides a 
review of the daily uses of helicopters . for which the reader gets a chanpe to think about / 
different job roles and the varied uses of this form of ?:ransportAtion* The two. stories 
tiiat follow **Hhat Can ^alicopters Do?** are natural related 4ctivitles - for further 
reading aid discussion* . * * 

Suggested Teaching ?rocedures^ , ' . . ' 

^Preparatory Remarks , : . , . , 

A.* Refer , students to the, pictures on pa^es 30 and 31* Ask them to. pick out differences 
in the three helicopters. Probe for diff«ri^ces in si^e, shape,, wheels, color, 
and apparent' uses; ^ 

, B. Ask how. the helicopters in^th^ pictures are like cars, trucks, and tuses* Ask the 
students to thiiik of occasions when they have seen helicopters* fiave them 
suggest ways they were treing used* ♦ * > 

H. Discussion With Students . . " . 

I * ' ^ . ' • • ^ ' ' ^ . 

A. Page 32 •Prior to oral, or silent, reading ask studmts to tell about the kind^' 
^ ,of work this helicopter may be expected to perform. 

* ' * ' ' ' 1' 

B. Ask whether the. man on the ledge was doing work or i/as he dijcobing the xaountains 

.for pleasure^ Ask stud^ts to describe hon the man in thi& helicopter will 
cDi/^ rescue the man^ ' . ' * ^ ; 



I ^ ^ . ^ ' , Hclicoptexs . ^ 

Page 33 «- Ask: .What ha^ Happened in this picture? Ask: Bow vlll .the nin in 
^\ the helicopter 1 rescue tfie per.son caught in th^ flood? Using tlie questions on" 
. .. page 33, profie-fot the job title ^pilot^\ - ' i 

Page 34 * Prior to reading the passage^ ask students why soiae people may want to 
ride on a hellcop'ter rather than ri'de a bus^ taxi/ or car. ^k: 
- helicppters.land on buildings'?. * \ ^ ^ 

£. Page 35 - Ask: What has happened that makeS H necessai^ fox the raan to bring- 
hay to the cattle? Hhat might happen if the cattle ddn^t get the haj^? *Ask: 
Do ^ou suppose the isan 'in the .heTicopter isja^famer, or Jls he a pijLot wbrlcinfi^ 
f for the farther who^ owns tT!te cattl^? , ^ \* • - - ' , 

" * " *^ ■ ^- ; • ' ' \. ■ • 

F. Pages 36-37;- Has anyone seq^ a helicopter pick-mp a * machine lllce .the one on 
page 36? Ask : Who are these men in jrhe'.picture? What jvork do they do besides 
put out fires in the forest and. grasslands f Ask the students to discuss the 
questions on page 36; f ^. ' '* ' 

G. Pages 38-*39 - Ask students to* read the ^ory before asking:. Whd would he give ' 
a ride to» no one in the p^^ture ne^s to be rescued? Is this helicvopter used 
in a different wa^f rom the oneSk.on pages '3Ir?77 ' ^ 

H. Finally, ask the^^tudents to ,help^ the teacher make a list of ways\ helicopters 
were used in the story • Then,^ relate the situatijjh on eaqh page to tiie job , 
e^qh pilot did with the copter. \ . . / ' 

«; * ■ . \ . * • / . ' V " . . • • ,1 • 

I. Ask students to list more or<finary vehicles' for doin^ the same Jobs. 

. J. Ask : Why don* t we see as many helicopters arounet -a^-tovn or city as we do cars, 
trucks, and buses? (Try to direct attention to limited, special need for 
coptets accounts fof theit infreq&ent use<> 

4 ^ ^ * 

Related Activities . * ^ ' ' > ^ , % . / 

1. Ask students to tell short stories about situations where they^have seen belicopter^ 
at work. Tell students ^to relate the^-r story ' to 1 to 4 sentences sp that 'e^ch peraoi 
will have a short story far everyone to rtod. kead ^the ch^rt story dictated by each 
student: '^TomByts. Story About the Work of a Helicopter/' or **Betty'^s Helicopter 
Story," or "John's Helicopter at tJork.** . ' - ^ ^ v. 

2. Read the story "The Surprise" on pages 4(M5 with, students. Direct discussion to , 
. bring out the difference in serious ^ practical uses of helicopters' from uses for 

i&leasiire and convenience. How dp sizes., of things on the grotind appear different , 
trom a distance above compared ;tfith the same distance on the^grotmd? . ^ 

3. Read the story "A Funny Ride" on pages 46*5i^ with, stud^ts* Ditect discussion to 
emphasize the need for responsibility in piloting a^ machine like a helicopter « Adk. 
students to try to recall having a dream about a new, exciting experience th&y have' 1 

Evaluation of Lesson Objectives / t ' . 

* • . • ' • / 

Students should be able to identify several' ways that a vehicle (such as a helicopter) 

is used for pleasure as well as assisting persons in doing Wbtk. ^ * 



istioryt . The Bi^ KacMjBie ' • " Book: »iy.I .po«e £i? (5) Glim 

• pa;S«». -56-69 , " ' . 

. .did fitttldijgs and Bew . , '. ♦ » C. • 

• p.age8.62-65 • J -' • • * » - - • . . ' " 

Career « and 'Cpnsuaer ^ucatioxr and Reading SkiH Objectives 



" The 'students vlll be able/to 

. ll recognize that success In ,a career is ^dependent on satisfactory Interpersonal 

relationships vith fellow*workers. • . . . • • ^ 

.1. identify tjhe personal^ social, an^ econoialc reasons for VQrIc in our ^ociety*^ 

3« identify the goods and services of others^ for their .welfare and '8ur\dLval. 

• ' - , ^. / ' ^ . . ' , ■- ' 

extend a sequence of. ideas, facts^ or details by providing additional related 
exaa5)les-of his oim M'an *id to coinprehensionv • ' V 

5« . recognize an arrangenent of eveqts in a story that occurs iu chronological order« 

or in cause and effe\:t relationship. • ' \ ■ , ' 

6^ relate , several directly-stated ideas of a passage to one or niore ideas. 

- Itelationship? of the Story td the Objectives ' • ^ , . ; . 

These two stories should bemused in concert if class tine persl,ts. Jaaes. and Ken show 
their understanding by tHeir ^lay of how a machine is. used ^to wreck a building. The 
. contrast between the destructiorv of an old building and constructipn of a new building 
jfiit offer auch*d'iscussioB, related to different job roles performed with bp th' hand tools , 
and machines. ^ • : -i \ 

T^ ^SuggMted^eadbS^^ • ' ^ - - ^ . ^ ,™^'^~"*^ 

fLm Preparatorjr Remarks ^ ! * * 

^ - - ' ' , " ' - - ^ ' ' . 

A. Why i? it -necessary to tear down old buildings in -a city^? Has anyone seen a 'tall 
building destroyed? ^ How are ttie walls destroyed? (If there ±a Jlttle recall of 
lAis, ask the .daiss to turn to page 52 j •then discuss \he picture in terns of ^ ^ 
equipment, etc.) • - * - / 

> • ' * * ' i • - . 

B. In-tJie story ^''The filg Machine^ Janes V mother warns Jamas, and his friend xiot) to . 
go near where workers are tearing down a building' near th^ir home. The boys 

seem to. understand how a building is torn down, and realize James* mother liE^ ri^t. 

, C. Let^s read the story to see how we <^an telT the boys understood how workmexi tear 
dcfwn a building. ' ' . , ' " . 

II. Discussion With Student? 

..A., fthat did the machine look like that Ken and James tried to make? tJhat work wai5 
the laachine supposed to do? How was tsn^s dog Mop able to. do the job for them? , 

fl. Why ere buildinglf torn down? What are the different jobs that must be done by 
\ people who tear down /buildings? . 




■ Thfe Big Machliie ^1*- . 

Ota . Btdiatogs ana »«r , . 

C, Suggest that.atudents dictate tlie steps taken tefote a building, is torn doWn. ' 
until coijstruction ^ a new bnnding'is B^un. Write, theif sequence of ideas - 
on tlic chaiiBowrd or cliaft: p^'er. - > - - ■ ■ ■ 

B. Discuss the* following as the story "Old Buildings aid New" is. read By tfife'studei 

1) Why is it inportafit to_oth6y people in the city <:hat old b u i l d i ngs are 
cleared away? 

2) Eow does the bidLlding of new buildings help people who wo|rk, li\re, and play 
In a city? Are there any materials from* the old Jjuilditig that might he 
used In the new Building?* (Recycling concept*). . r " ^ ' ^ 

3> Ask students to study ttie pictures on pages 62-65. Ask: What are the 
different kinds of work being done in building *the new bui ldi n g? List 
these on the] chalkl?pard^ * ' . - 

r 4) .Select, two or three of the jobs the students recognize, then ask ; How do 

the people who do eachx)f these jobs help one another? (S,trjesB,Jtie import^ 
of the wprkerjs cooperating and assisting' the other; sharing tools, materiali 
sequence of job stq^s, etc*) * j * /. 



5) Ask; . Hoy* do we depend on the workers to protect people from danger aid haxt 
who have to live, go to school, or,play in the new buildings?- 

^ated Activities 

1» Suggest that students 3 tudy the pictures on pdges 62-65 and l^St the idbs being doni 
then help them identify Which jobs are dong^wlth machines; which ones are^dorie vith 
b/and tools. ' ^ , ^ , ^ . - ^ 

- Job . • " ♦ Harhlnes Hand Tools * 

1. Putting up wail. board ^ / ' 

.2. Putting in ^he lioors - iJb ^ - — - ^^^^.^ —^" 7- 

etc. • -etc. m : ate. ' ^ 

2. Discuss the pictures and work aids listed below thelpidtures on pages 66 and 67. 
(Refer to Glnn Teacher's guid^ for ..this activity.) Also, bring pictures or drawlngi 
of labor saving methods and. devices and discuss how they make work^ easier^. 

3^ -Refer to page^ 69 and 70 £ot other suggested* ways to imderstand relationships bfetwai 
* students* knowledge of how/work ^kllls are performed by animals and pe6i|le. ' 

4. Consider asking students to suggest ottier phrases related to work skills and machini 
as suggested on page .69,. Make this into, a sentence con^letion ojr. phrase Taatchlng 
activity for* students* compx^ehenslon of senlfence fiagments and whole satitence struci 

Evaluation of Lesson Obleotives ^ ^ ' 

Students shnidd* be able to identify several ways, that workers help people live in safe, 

comfortable buildings; * , . . . • . . * 

* % * ' . . * • • - ' • * - 

Students should be able to distlngxiiah between several kinds of work that are done by 
either Wc^es^or with hand t;cSols> ' • 



Story: Mr. ^tia^'s Signs . Book; May I Come In <5> . Glnn - 

pages 96-^109 



Career asd Ccmsumer ^dvication ^ana heading Skill OBjectlve* 

i ■ ■ : ' ' - ° ■ 



» • * . . . • 

!•/ identify effective shopping techniques ♦ ' \ ' ' ' ' 

2. recogijiJse the physical ani emotional benefits of understanding and respecting'' 
*self and others. ■ . ' • - - ^ , " ^ , ^ 

3. recognise that work is a dignified human activity whichLgives^ rights ta and requires 
responsibilities from its participants, ' . 

4. recogniA that in our society we are dependent on the ggods and services of others^ 
fpr our welfare and stnrvival . " ' . y 

5. restate words and phrases to answei; factu^ questions such as who, what^ when* 
wfaerm, how, and why* ' ' . 

6* recognize an arrangement of 'events in a story that occurs in .chronological order, 

or jLn a cause and effect relationship,. ' . " . • ^ " ^' 

7. classify words , attributes, and other characteristics of objects in slaailar groups 
and categories « - ••^ 

8. relate several directly-stated ideas ,of/a passage or story , to' one or more, main ideas*. 

9; interpret the techniques which advertisers^ use, to persuade customers to buy. their 
' goods and services. ^ - 

Relationship of the Story to the Objectives T ... 



Iff. Tine is the towft^s sign .painter. The apparent d^n^ for his skills should he emphasised 
to estabtlsh the fdea that personal pride and recoil tion .for oneB work forthcoming for 
persons who acquire a good reputation fpr their work. The dependence on the signs for - - 
locating places to travel and place? to shop is obvious in the story theme. The need for , 
si^ is illixstrated by the confusion when "Jlr. Pine loses his glasses and places the . - 
4^igns. in the wrong places. " ' . ' • • - / 

Suggested teaching Procedures v . " 

^ : ' * ' ' - . " . ^ ' ^ ' . _ 

1\ Preparatory Remarks ; \ 

A. Direct students. attention to the ijfctutes on pages 96 and 97* Ask ; What, is the " 
m^xV do^g? ^*hat would y0u c^ll a. man who^ paints signs? <a sign painter). " 
Ask t I f sdnfeo ne wanted a special sign madei how would you locate such a person?, 

, ' (Try to dtaw out i^ea.of advertised services*) - * , " 

• . * ' ' ■ . y " ^ " ^ \ 

B, Ask: Wiat skills are necessary fpr a person to have who painta signs fot- other 
people? (List these on chalkboard;) ' 

o • • . - " . ■ ■ . • • ■ 

ERIC • , . . ^ • .... ; • " . .. • ' 



C Tell the students that In this story. the na^ in the picturie on page, 97 Itf 
the jaayor of the to«rn* J^e^woman is complaining about the slgM, let's 
read to find oJb what the mayor did to Improsjg^ the 'signs on the street? itj..' 

"the town'i * ' * 

' ' * ^ "* . * 

« \ - , ' ' " ' ' • • ' - 

Ii» fiiscusaiHja Wlth-St^deiH:«' - ^ . . 

..... ^ _ ' , " ' 

A* Why do^ a cotaaunity have signs posted on its streets? Why do stores and . 
persons who do things for other people' need sipas? 

* ^» - . *. . 

> i. If you needed * certain kind of toy or piece ^f, dot^hing, how woxild you 
-^decide wfiere to -go shopping? . 

C. Why do you think Mr. Pine .yas called upon by the mayor to malce the signs? 

D. Did Mr. Pine make all the signs the same shape? or, the same jioior? let^s look 
at all the pictures and decide the shape and 'colors of the signs, (make a char 
to'^list the signs*) ^ ^ ^ 

colors- shapes message on si^ 

.red • 8-sided - ^5T0P 

^ — " . -^^ ; ' \ ' 

^ E. If the signs were to be alike in some way-'such as traffic ^igns, store signs^ ^ 
street aigns^ products or services -which colors, shape]?, etc. would each group 
signs have? (Direct the students to 4raw on their own experiences, i^e^ go b^ 
the stpty line*) , . * • - 1 • : - , 

F. What problems dii Mil ^ine have, in putting the right sign in the right place? 
If Mr." Pine had made the signs certain shapes- for certain places, like Ve did 

. (item E) tow would he have inade fewer miftakest • \ 

G. What do you think were the problems . created for the people In the t&wn "becauae 
' oflfc. Sifte'sjnista'kes?;^'^^ ■ _ 1 — . Ji 

H. Do yout)elieve the mayox; and )people .in the to^?a will still want Mr.. Pine to :pai 
signs for them in the future? ; Why? (Try to bxing out the i^^ea that his signs i 
were still of good quality.) , ' • 

Related Actlvltlea ■ ~ ' ..... 

Suggest that students make signs of their choosing but that their "shape and/or^color cw 
.to some special category of message. Lettering size, style > or color may vary but that 
broad characteristics of color and shape s±snify_the type pf' message, .. ' 



4 



. Examples ;' . •■ colo» . " ."- ^ , 3hap6. - 

^ ■ — ISSds" . ■ • yellow . r elliptical 

fomeone's, room •. bliie square : 

' ^(aa&sM streets . • " white • . . . • rectangular 

■ * ' Nasies of towns ' yellow . - . trapezoidal 

. tramtngs. of danger . ' .orange , . round 

etc." . • etc- ' ■ . : etc. 

* . ' / . 

. ^ Evaluation of Dbjectlvfis * ^ 

\ 1. Students should be able to identify several ways that advertising methods (signs, ei 

help people locate things to buy. / ^; , \- ^ 

perform some type of joS role* 



Stp'rys The Ant and tlie Gras.sliopper Boblct May I Come la (5)^ Glim 
pages 156-160 



Career and Consumer Edixcation and Reading Skill Objectives 

, . The students idll ¥e able to: - ^ ^ . : 

1* relate resources to needs and imnts. 

2. explain the relationship of ^pply tod demiand* ■ - ^ 

3. recpgnlze the personal, goclal, and economic reasons for work* 

4^ recognize that work is a dignified Icuaan activity wfiich gives rights to 
and requires responsibilities from itfi participants.^. V . 

: i • ' . ^ . . '^ ' . • - - . - 

5. identify ways that persons ate dependent on the goods and services 'of ^ 
otheirs for welfare and survival;! ^ : r- ' 

' \ ' ■ ~ ' \' '* ' . ' " ' - 

distinguish between the physical atid psychological jce^sons for work ^ 
and leisure, activities. 

7. select details related to character, setting,, and events* 

8. extend a sequence of ideas, facts, or details by ptpvidlng additional 
related examples his own as an aid to cocgpreliension and retention. 

9. relate supporting details to main idea statements in a t^aragraph or 
passage% ' . ^ 

10. develop a conclusion by^ltlng s^pportive details in a passage or story. 

11^ predict ^uture-actlo^on^the.baslaAf^p^ 

^ ' ization. " ^ ' ^ ; ''^'^ . „ ■ - 

12. infer meanings ^ad attitudes that are not directly atrated by the a\xthor. 

13^ identify specific personality characteristics that can be :attributed 
to characters in a,atory% . ; ^ " 

felationahlo of the Story to the Objectives ' - ' ^ 

This story brings oiit several viiftues of communal animal s. The ant Is 
personlfl*^ as the iissiduous critter who puts^pl^ay aside in order to prepare 
for the winter weather.. The grasshopper Is the frivolous character wto 
doesn^t pri^are for the day when the food supply ^wlil be covered by snow. 
It may be interesting to use additional infotaatlon about bees and ismts to" 
help students understand the conmunal nature of <;ertain Insects. Certainly, 
this extension is not to expose the fallacy of ttie story l$n?5., just a bit _ 
of additional information; ^ 



3;he Ant and the Grasshopper ^ 



Suggested Teaching 1?rocedute3 



A, Ask the students if. ttiey have ever heard the. story about the 
"Little. Red. Hen/' If they.have not /ou inay vat^t to read ii t6 
the ..students; or carry on a discussion of how soine^aniioal^ seem to 
have more awareness for providing for their comfort^ whil^ others 
do not seem to plan ahead for adversities • . 7 f^' 

# . ^ '4 ■ * ■ ' , ■ ' . • • 

B. Ask if they have ever watched ants, hees,, grasshopper^, or \ 
other insects during warm feather c T?hat sort of acjctvities ' 
did yoy. see? /Try to. bring out differtoces in ^'storage" 

^ activities W "Immediate consiffiiption/.* ; ' 

In this story which animal would you expect to be the, one who 
gathers -food? Which one wiil be playing^ more thati working? . 

II. Discussion With Students . ' ^ . 

A* Ask: What kinds of -foods do you thirik the ^t was gathiarihg ^ ; 
fot winter? (list these on the ch^kboardO Wiat kinds of 
foods do grasshoppers eat? Do'you tixink .these fopdjs eould 
be Stored? • . , . ' 

b1 Why was the ant so concerned about the-snow? 
c: If taie first snow was several inchi^s thick how could the 



grasshopper $till get to the food? 



D* What would, snow do to the food that we listed on the challAoard? 
Would the food be good ta eat. after the\snc5^t jnetted? ^ _ ' ' ' - 

As the wither gets cold what become? of ants and grasshopp^^rsV 
Do ^any die? ' ' , ' * . ' 

How is it that there are still, grasshoppers did ^ut^ every. 
\ , spring and slmnSgt 'dttf ing^t^^ . • ^ 

» ■ * ' ■» *,.-' ' ^ 

G. Think about last summer^ did you . see more grasshopper^ or ' ; ' 
more ants? Why? " : • / > 

Has anyone .s^en. an "Ant Farm? in th^ pet store? . • 
\Why -aren*t grasshoppers sold in pet's torest V . , * 

'I* Does anyone belijevfe the grasshopper will, do more gathering of 
food next sinmaer iand^ less .playin$? . Why? ' . 



■ • . . " XhJB.Aat and thft^Grasshopper' ■ -. 

Related kttivities , - v ' * ^ ; ' \ - 

1. If any 8tudBnt3 have an ant farm, suggest 'tfeat it t)e Inrought tier thd "class 
J to obsexye. Latet,>ask certain students to "dictate a stoiy^^DQUt their 
lobQ^cCajtiojaj^.^ Help students place idfeas in oj^ser vabl e s^quencfes df 
events. , * '.'•>.•*.! 

Z. Considei^ bringing one of the fllmstrips listed in the A-tT" section " 

related to coimmmal animals. Use this material to help students under- 
stand the concept that massive amounts of food are needed by Insects of 
this tjrpe that reproduce in such latgc numbers. Stress the in^prtance 
. of interpersonal dependency and division of labor within tfie community 
Cor survival. - . ' . 

' ■f^^ - . . 

3. Consider asking students to dictate stories about the lives of 1)fees, 

. ant Si or othj^r animals that the selected filmstrips feature. These will 
be group, stoiies rather than individual stories (unless certain students . 
can compose their own stories. ^y thej:ime this activity is used). . / / 

4. Consider having the class do a mural based od this story where other 
animals (particularly Insects) are Interrelated with the activities of 
ants and bees. Consider using speeidhes of animals shown by balloons 
over their heads In order to express their understanding t)f these 
animal-world relationships. ^ ' / 

Evaluation of Lesson Objectives . . / . ; 

' .' , ' . ' ' - -.'.'« 

1. Students should be able to explain at least one instance of how some- 
thing is greatly in demand wheri It is. in. shortest supply. , - 

. : . . / ' 

Zt. students should be able to llst^ several reasons for people .to do work 
and reasons for tliem to do things fot leisure. 



Story; Posit Chop? aixd Applesauce fiooz? Seven Itf Hagic C6> . . Glni^ • 

Career aiMi Consumer Education and Reading SkJJ.! Objectives 

• ^ • ■ - ; ' • > > / . • 

The students^-will be able tot ^ ' . . * 

!• recognise the fThysical and emotional benef its of imder^tandlng and respecting self 
and others throughout life. " • ^ " 

2\ translate how success in a career (job) is dependent upon satisfactory Interperjsonal 
relationships with ^Igyevs and fellow workers* . ^ 

3. identify the personal, social, and economic (and political) reasons for Wprlc in 
our society. ' . ^ ^ " , . - ^ • 

4. recognize that every career Qoh) has entry, performance, physical » and attltudlti^ 
and educatldtxal requirements. 

5.. recall the events in the' stpry whereby consimera evaluate information (axid fcertain 
conditions) .before mal;ing decisions to buy. 

6. ejcpiain Jiow consumer skills can improve ones standard of living. 

7. recall details related to character, setting, and" events. : * ^ 

8. extend .a sequence of ideas, facts, or det^ls. by providing additional related 
examples of his Own as an aid to comprehension and retention. 

9. identify Kinds of seq^e^lce in reading, such as Ip^ical relationships, chronolpgical;, 

spatial, importance^, and cause and ..effect. ^ 

' ^ * *-'*'»» ' ' . ' 

JlO. predict future action pn the basis of previous action and characterlz^ationr^^^^ 

* < * * ■ , ,* ■ 

Relationship of Story to the Objectives ^ . ^ 

This story illustrates hpw people (consumers) h^ve difficulty sometimes adjusting to 
change. .. However, fed, a young friend o| storekeeper King, sets out to meet cystpmers^ 
desires and their buying decisions are influenced both ways, for the better and tlie 
worse. The main, feature of this story brings out liow a young tnan with ^innovative 
ideas can cooperate and be accepted 'by the older, more experienced storekeeper/ \ 

Suggested teaching Procedures - "* • ^ , * - 

1^ Preparatory Remarks^/ . ' ^ - I ■ \^ - ^ 

. Where does your family do its grociery shopping? How are the things you 
: . ' ^ shbp .for airranged? . . ' • / 

S,^Are there. Any things in the' store. yqu would* place in different places frotii , 

.wher6 they ate now? , . • / ! 

. * • ' * , ' ^ ' . / \ ' 

. C. How are foods that are necessary for 6ur diet different from those that we; 
© eat just because we like them?^ Name som^ of eacH.^ ^ - / \ ^ 



, ^; ; . < \ - - ^ Pork Cfciops antt'^ple«muc« 

. . D. jest's r€ad..tlie atpjry on pages 35-40 to fliid out W one persoa arranged . . ' 
. things in & grocery store because lie. thought people >fanted then that wgiV.. 

il; • ^)iscu8sion With 'Students * » • * • - 

. A. Did Ted llise-ta help in the store?- , flhy.? , , . • 

b". Cbiad King.do eyefyt?iiig fii the s^^^ , ' , . ' - . - 

r ;C. How did Mr* Kluj^ depend oii Ted?. • ' ; . • ' , 

D. Whit, was Ted's. Idea atouV arranglog the food? . ' ! - " ^ ' V 

. .Are p^npi p TlWy ±{j>^fQrg^t! about "go-together" goods when they g<? . 

• 'shopping? : ' . - . ... . ^ • ' , ' " . 

. ?. Do jrou think Ted's idea was a good o^e? How did Mr, King feel about it? • 



1 



G. Of the fofid items mentioned in the. story ^ what is an exan^le of a "necessary" 
food* . ' > • , . . ' y J 



a. What are some other pairs of food that ^o together? 

^ I. How did the customers, Mr. King, and Ted all depend on each other in this . 
" '^ story? ' - J ^ • . « . ' • ' 

J. What are some Ideds that -Mr. King learned from Ted? v - . 

III. Re lated Activities . 

A. Ask students to 'make.a J,ist of grocery Items tod head them as meats, cereaj-s, 
dairy^ produce, etc. TheH, pair other foods with each.* Ask studjwits: 
Why doea it appear that the pa^rs/are dften from two different fobd groups? 
But, how are foods usually placed in. a stpre, by gtoups or by "go-togethers." 

Ask students *tP list the different kinds of jobs t&ey sefe being done in a 
store. j)raw pictures of several iobs. aftd write captions about its . Import stace.. 

. • " //[ ^ . "* ' ^ ' , _ ' \ 

C.. Ask students to go along with 'their parents on \ shopping trip and keep track 
\ of which th^g^ theli? p^ent selects^ first,' second, third, etc* . ^ ' 

. ^ D. Make a list of iobs that young people, their ages cati do with adults to assist 

- - ' ' / them. ' ' ■ ; ^ " ' ' . ' \ ' • ^ . i 

' ' . , ' , ' , • . ~ ' .' 

. Ask each student to make lists p£ grocery items that are; a. Jlecessary^ food$ 
b. Not^ necessary foods* Jhen ask th^m to number the foods in e^ch group lii 
the ordetr they prefer to gat. them. Then, aski If ^ou could only buy.flv^ 
o£ these foods which would you choose ^n the best interests of your diet and 
•health. ' , ' . . / • > . 



tV*. .fivaluation.of Lesson Objectives 



A. Students should be able to tell about three .or mote things they like about ^ 
/- . working with ddults*. , * ' . " ' 

B. * Students should be able to give, at least three reasons wliy foods ^are arrangeS 
' in a. store -the w^y Vhey ate usually found. ^ » , 

FR?r Students, should be able to teil why having a^list of duly the things yoxi really 

££yiL need sweft time and money in a store* o« / 



Sltoriea: T^k^ f?om fhe. unit. Book":. Seven Is ljagi« (J^Y . Ciia 

People We?d Like To Knoy, ipp. 44-59 

"The .School Fair*;- " • . . .." • ' 

"*feyy ■ - 4. / , - ••• .; • . • ... 

"Kay^s'Book" ^- . ... . - . 

^'A Balloon That Worksl' : ' , • * ' ; >• 



. 5» * , 



.Career and Consumer .Education and Rfeading Object ivc^ . 

The students will be able to: : - . . • * 

1. understand that work is a dignified human activity that requires' responsibilities 
from its participauata. ^ ^ * • ' . ' ""^o 

2. understand that pur society is dependent on the. goods^and services of otliers^ for^ 
\ our velf are» and survival. / ^ " ' • 

\ r \: ... ; ^ : ' • 

relate resources to needs and wants. , • ' . v - ^ > ' 

4. show how things we use for pleasure also have other more practical values/ 
5* recognize how compound words indicate, the work.done^t)y persons. 

\ . , - . ^ ; ^ . , , ^ ' / 

6. recognize that certain jobs and services have special words that tfejl about sjidl . 
.work* * : ' . -/ ' • , ^ / \ 

.7^ use chronological order in arranging eventq^ • , - ^ , - ' 

select details related tq character, setting, and events. . 

ft. make g^n^ralizations^and predictions while reading as an aid to comprdiensipn.^ . 



Relatipflship df Story to. the Objectiveg . * . — : 

!rhis unit of stprl^as must be deait with as a aeries pf related even]^ for in5>l?mw 
the above objectives. The balloons sold at the school fair prpvpke the ittpidence of ' 
^using balloons f ok carding postcards,. A girl receives a, postcard and relates 'fier 
father 'a . occupation of lumberman; a weatl^er forecaster asks his soi^ to. r^ppnd to 
another , postcard by relalLing the practical , use. of weather balloons in. fbrecastii^ ^ 
weather^ - /; - * 



Suggested Teaching Procedures . v " ^ ^ 

r.- 5reparato?y Remarks ^ , ^ j^. 

A. direct students to recall the last time they played with a bali;Q6n.i\ .Wha% 
are some uses of balloons? What are ^ome other Ways messages , are cSrr^ed* * 
besides by telephone, radio, .letters, etc.? ' (postcards) • " . : 
' ' • • » • . . ^ \ ' >^ \ ' \ * - 

Write such words as postcard, lumber, lumbermen, firemen, postirtiani weafehiar,^ 
and weathermen on the chalkboard. AsJ?. Students t0 prpiiotmce theii€x * 
Identify the smadler word pairts,f then discuss wii|It eaclEi wftole^woid^wSis 



* • ' « . People We'd li^J** To Know 

<jalde students T rcadiag with these Idfea?. 

!• What sort of work 45;^JOTie of the people la'yoruf family do? 

2^^ Could you tell aboq^t some, pf the iaportant things, involved in ybtn: / , 

parents' jobs? . 

*. ' , ' • ' ' . r . ' • "* • " ^ 

Jl_..Ju^.Shete;4ojgfL5et m6d_i^^^^^^ J ± „^-^:„____.^ . _ ^ 



4. How does the person on the ratdlp know whet the weether is golng^ to be? 

Let's read about spfie '"People We'd Like lo Know*' to find out how luoberBen , 
' ind/veathemen can help us^ ' ' ^ ' * ' 

Read pp* . ' . , \ . • - 

lie. Di^ciJSSioh With "Studixlts ^ ' . " 

Ae, Why dli^9l^\ children att^ the postcards to the>.balloons^ ^ 

B*^ * If the word postcard is bade of the smaller words "gost** ahd 'Icard", lAlch 
of the words below best describes the working person lAp delivered fcay's ' 
jo^tcar^ to Anders Schoale,. " . . / .i^/ 

*' ' • ' ^ 

1^ posral 2. post officet ^frpostaan 4* carder - 
- : . . • ^ ' " - . / ^ ' ' . 

Ge Ask the students in the class to recall each of the steps ixi tutting ttees 
for lumber.. After these are lljsted^ ask someone to place them ini±e order' 
' ^ x^K^^escribed them^ (Later, make the s^ request ^out weather forecastfing. 

How* do you think Kay thought about her father'' a/iob? . ^ ^ 

E» How were the tasks Kay described divided among the workers? Bid one persen 
do all the jobs? ^ . ; _ 



" What*are^6sveral important tises of lumber? 



a. How do, we .xise the services of a' weather forecaster^ 

H. What did you learn about weat'her Walloons from Sandy^s letter? What were 
" .^ome of the "instruments" Sandy wrote ^out? 

What pth^ uses are there for very large and sioall balloons? 

,^ . • ■ . • . ' * ' ' •* , 

J. Also Prefer to questiqna in Te^chets Gtdde, pages 96-98* 



--III. Related Activities \ ' ' . " . . . 

' ^A^ Biscuss several jobs people do aroimd school, the neighborhood, br that parents 
. - , have that can be written about* Conduct this as an activity to: • , 

. -1. list the responsibilities ^d events of the jtsb; . . ' ~ 

.2^ " If possible list *the events of the job in a logical order of their 
' ' ■ * . occurrenccu . ^ \ v , 

On.th^ basis o^ their interviews, have them each constiJuct a job desctlption 
booklet similar to Ka^s* ' - ; 

ERIC . . • . . ^- - . 
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People We'd Uke To 



Ce lavlte 4. persoa associated, with the l^aber industry or veathe^ forecastiiit 
. *ta co»e speak 'to your class. ♦ ^ ^ ' 

D.. Hake A coBparative list of xjuftUties required in a good luiibermaii, and 
weatfaeraian* . . - i / ' . 

' ' - • • ' * ^\ - . ■ • . . \ 

^ ^ ySeg /^Suppl^^ .99> id5 > 

17. Evaluatipn -of liesson Obf ectivbs, * r ' 

Ae -Each child will be -able to. name at least tvo tasks involved In lunberfiig, 
7 • and weather forecasting* • ^ - ^ ' ' 

B« Ask^ch child to name one way he/she depends on the lunber industry^ and 
weather forec^istdLng. . . % ' • \ 



4 . 
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story: AfTwu-fl Bool:: Sevcsi Is Magic (6) Gitm 

pages 67-71 ' . ■ / - . 

, ♦Career and Consuaaer* Education and Heading Skill Objectives 



^ * THe s^udeixts viH 1)e able toj V" - 

/ . 

!• recognize how we are dependent on tbje goods and services of others for their 
wcifsre and suiryival. . / • 

*' " * ' 

2* relate the resources of people around us to meet our ne^s eavi vants. 

3* recognize that students and teachers jare. workers in a way that they liave ri^ts 
and T^ponsibilities. ^ 

4« recognize how coispound words are coisbin^ to jiefine spec ial tents, related to 
persons' vorfc^ ' , . . . 

• - • * . * 

5^ use key words and phrases to answer factual questions such as who> wfaat^ wfa.en^ 
vhere, how,^ and %*y. " 

6^ define a compound word by analysing its* parts* 

7* select details,. related to charactet, setting,^d events. ^ ' 

3* sul?stantiate conclusions by citing supportive detail in th)? te^. 

9^ interpret the^maln idea of a story hy relating story details to the title. ' • 

gglationship of Story to. the Objectives * . 

'•AiraaJLl" ai a title should be written as a connotative jtern, "air" ittll. in this , 
story an affable characterizes the importance of helping a child witii' a 

physical disability* Sov^ ideas are developed in the story concerning the joh^of 

services and how everyone depends on this service. to help us carry on oixr work 
and xesponsibilities^ * ' 

Suggested Teaching ^l^cedure * - * 

!• Preparatory Remarks • ^ ^ 

A\ yho brings the mail to' yeur house? 

" How would you get your own mail if, there vas no m a ilman for your street? 

tihen you put a letter in the mailbox, what happens to it? How does it 
reach :it's destination? 

D. Hhat is the difference between airmail and regular mailf Which is faster? 
'Why? Does one ,cost more? *. • 

E. Let*s read this story to find out iJaa depends on Hiss 'Green and 
. He. Hlgs. (See "I,feads to Motivatioti" TE p* 120) . 



. '-26- 

11^ Diacttssion mth. Students - • • . , 

"A* Hotf did.Nan depend on Hiss Greei\? ^ ^ 

B, Why did Mr. Migs deliver Nan's mail differently fro* the other pfepple's? 
€• What did Mr Migs catch for Nan that she couldn't have gotten by herself?^ 



0. How did Na^^and Mr .. "Migs feel about eadi other? . Do you think it is possible 
for adults and children to be such good friends? Hhy? ' ' . 
• ^ * , - 

E. What kind of *^'air" did the postcard arrive hy? How is ttat nay 
different from real airmail? . \ " 

• * ■ • / ' 

Why do you suppose Mr* Migs couldn't stay with Nan while she ajissfered her 
, posfcard?" . - . * * 

G* How does Nan live differently from ydu? How do you feel about dbildrefi. who^, 
can't do all the things most children can? If a person has to stay in* a 
wheelchair all- the time, should that change our friendship with the perscfti? 

in* Related Activities^ - 

■ A* See^'Related L^iguage Activities" TE pi 124^ . ' , 

B./ See "Supptementary Materials" TE p« 124.^ . - ^ . . 

f - - ' * * 

^ €• Invite a mailman to sch'ool ^o discuss his job • \ . . - , 

D. Select a class pen pal. Vrite some regular xoail notes and some airmail 
Dues to hia/het. Ask your pen pal to let you know. vhlch letters arrive 
more quickly y ff any * " 1 ^ 

E. Create your own classroom post office and allow different children'^to be . 
mail carriers* Discuss what qualif icationar the taail carrier should have * ; 

^. * and ^ow he/she j^hquMdeH „ 

17, Evaluation of Lessgn Objectives \ ' 

"* ^ . ' , ■» * , . 

A. Children will be able to/discuss some of th^ .responsibilities of good m ail pt<*n 
and good' teadiers* V . . 

^' - >* » ' ' '- 

List-t^e fallowing words on ditto • 'Be sxire all students hear thes'^ words 
pronottnced * 

* ■ " * ' . ; 

' mail mother ' work j:ard * ' 

grand ^ ' box ball - - air 

school loon post man / ' . 

Read the following sentences that define, confound words that students win 
write using the list above • Tell students they will use some '^rds more' 
• than once and some not at all* - . 
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Example: Write a word that means a person.who is your taother's mother, 
Ex^ Wandmother 

• * -,30 • • 
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i* -Write a vord that tells about t&e voxfc y<itt do at school. 

2. -Vfcite t^ word that tells ^out ^. card you write on^' put a staap on , 
•it,, and send in the ■ail. • . ' " 

■ . . • . " ' -' > - - 

3. Utite the word that tells.^bout the place you put nail. . 

%, iJrite' the word that, tells, about aall that is seat hy a l rp lg ne . ^ 

5 . Write the woyd that tells about the person ijha;»brlxig^ mall* ' ^ 

6. Write thp word that tells about any person who' does wrk of any Idtnd. 
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Story: Sights of th& City Book: Sevea Ife^c C§) Glxm 

pages 81-93 . ^ ^ , ' ' , V . 

Career and Gonsixmer Education and Heading Skill. Objectives 



The sttid^t will be able tot • / . • . ' 

^« recognize tiov we depend on others for our welfare and ^survival* , 

2^ recognize how having knowledge of time schedules and itinerary helps people plan 
. th^r activities* 

3« appreciate the ^is^ortance i^f. written and spoken adveirtisemexit. 

4« underatand the significance of idiomatic expression^, 

5« illustrate how signs and syabols ,^cauntered in daily life demote situations^ ^ 
place^^ eventsv and directions.", * - 

6i select details^ related to character, setting, and events^ . . - 

7. . follow directly-stated elements, of a set of wt^tten directions. 

8« use chronolQgi&al 6rder in arranging events. . « ^ 

Kelattpnship of the Story to the Objectives \ # 

This story shows severJtl different places of interest in a large cjty 4s a setting for 
a yoxmg man to observe many people working at. several different J oSs. The objectives 
of the story are carried out by following, the main chara<;ter*s satisfaction of hid ' 
, curiosity about his city. , . , - ' 



Suggested Teaching Procedures / . - . • : 

./X. Preparatory Remarks * - ... 

A. Khy do you suppose people live so close together in cities? How dd people 
• " In a city depend on one another? 

B. \{hat are some of the main parts of our city? (Elicit such places as riverss 
" road jimctions, ijsportant huHdings^ etc.) ^. - ^ ' 

C. Can^ you think of some ways we could get to know out own city better, and to 
better know the people in it? ' 

> » , . • • - * • • „ ,^ 

D. Are the many people living in a hlg city aUke or *diff erent? 

See ^Leads to* Hbtivatlon" TE p. 146.' * , 

II. Discussion With Students 

A. Wiat different places did Dan visit on his city tour? ^ 
ur kinds of 'jobs did he see people, doing? ^ ^ 



Sigbtji oi City 

C« Hhy do you sappoaa Daix was curious about viiat was in Ills City? Would you . 

like to. leini tflore about bur city? - • / 

' ' ' . ; 

p. tJiiat was the tall man's job? Why didn't the man take Dan on the tour the . 
fitst time he asked? * . \ • . * 

£• Who did Dan depend on to take hln through the city? Cbuld he have^ seen aa 

imcfarrby- jiiwjelf? ^ ; • r - — - - 

F. Can you think of any way people in the city who doa't know each other still 
help each other? Do you know your mfltlTnan? ^Taxir bus driver? Do they 
still help you? . " . 



.-^29- 
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What do you think Dan le^metf f rom his city tour? 



• V * ' • 

Have you seen any places in yt>ur city like tl\e places^ Dan saw on his tour? 
(museum, port oiperatioh, airport, etc.) \. • 



Hi.' . RelatM Ac tivities 
: ' k. Chart: 



Places. Dan Saw 



Jobs. Available There 



C. 
P. 



Call upon severall members ojf the class to dictate list of the places Dan 
visited. Then have the cla^s write a "sightseer' s'* speech advertising the 
sightseeing tour. >■ , • • ^ • . . ? " - ' . . 

See "Supplei^mtary .Materials" TE p. 15,4.^ : - . ' 

Plan'a "City Toixr" wi£h yoxu: class - offered.by^ the Park? Department. 



E. Draw a map of 'the city streets and indicate the E»laces where Dto visited 
<jn his sightseeing trip. , : ^ - \ . . / 

IV. Evaluation of Lesson 'Objectives v • • \ . 

, ' * ^ • . • " ' 

Ask the children to draw a picture, of a place in Uxeir city that they have seen 
whiih ^ploys mmy pep^ ^k them' tq wflt¥ att tfie^dtttm ofT^tfiOr picture^ 
What they know about the^place or l^ow the people there hlalp others. . * ^ 
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Story?* Snow .. 30oTd: Sevrpa Is'Hagla C6) ^ Cinn... 

pages S5-99 ' ■ , ' - '" - . V T 

Career and Constuner Education and Reading iSldlll "Obj^ctt^ 



The, sttideilt will he aTile ta: ^ • . 7; ^ ^ • ' . ' ^ • • 

■% ' . * . ' ^ ... 

recognize the physical and enM^ional benefits of understanding and respecting 
*. . self and others .througjiout: life. ' ;. 

I ^ ♦ ■ ' ' ' - ' . ' - 

2. discuss the personal, social, econojnic radons foy work in our society. 
/ . ' ■ ■ . ^ ^ ^« * , , . ■ . . . * " . 

3. recognize that in our society persons ^are dependent dn the goods and_ service^ Of 

others for their, welfare and survival. .. . - - 

*. * ' . . • - 

4., distinguish how snow can create Work for most persqns in a cbnmmity and also be 
a source of pleasure for others. 

5.. select details related to character,, setting, atid events*- ^ ' - 

6. classify a statement as fact„ inference, value judpytat, or opinion. 

7. predict future action in a story on the ba^is of previous^ action and characterisation 

Relationship af jtorv -to the Objectives ^ '."'.*:/ 

Saow can indicate a fun-filled day for children, bit at the same tine hinder pe'oplfe 
trying to help others". This story showa how street workers and traffic policqnen 
contend with the heavy snowfall, .providing a service to people wanting to go to "and 
' froQ thieir .hjoiaes» schools and businesses. . / 

Suggested "Teactdng^rocedures - • - ^. ^ ^. — ^ ' -—-''7— -^.^--^.--^^-^^ 
' .1/ Preparatory Remarks . , 

A, ^ What are some good things about snow? Can you tMnk of any unpleasant 
r ' results of snow? * • / . , 

' What are some of the things that would happen to you if during tie winter 
-\ « snow covered the streets?^ . • ' ... 

C. Why is school sometlkes cancelled aftet a heavy snowfall? 

' - D. How do you think people feel when they c£ui't travel ^tound in the snow? 

E. .Let's -read this story to find out what happens in a big- city when there is 
'a. heayy snowfall. .- ' , ' - 

11^ •Discussion With Students . - 

A. See "Before Reading" and ''After Reading" TE p., 161. '/ 
" ■ B. Where are the people trying to go? Why? Why don't they.just stay hotije? • 

ERIC: . / : . ' 34; ; . ; ; . 



C» .Who. did the people la the cars depend on to help them get*through the snow? ' 

lihat would happen to the city if no jone could get thrdu^ $te snoif and on 
t;d woTlc? , . . ' ^ ' ' " 

' * • ' '\ 

JB. Think about each of these ideas, tjxen tell ne^ if yoti, helieve 'ea<^ is someone 
X. opinion, 2. something that is known and can be proven* 

* . Snow .is J>M because .M4s.lu|tge^ la ropiA^ fl^it^ ' 

b^ People ^ing to their .jobs, knew they wduld be l^e for work. 
c» The children liked to walk ^through the park in the siiow. 
<f.. This story could not be about .out dty;- 

F. Why do you think the people. were trying to get to work on time? 

G, Does more snow fall in our city or hijjh up in the oouptalns? Hc?w are ^ ^ ' 
mountain roads kept clea^ during the winter? ; 

Related Activities ^ 
A# Discuss personal experiences with heavy snowfalls* 

B. , Write on the^ chalkboard children* s ideas for different snow scen« • some 

that are pleasant, some that are not. Assign small groups to illustrate^ 
these captldxis* . . ' 

Evaluiation of Lesson Objectives . , ' 

A. Children. should be. able to state how winter snow makes working in the t±tj 
difficult. . ' • 

B* Children should know wh^jt kiad of workers "moves the snow. 

' - ' . ' * - /: ^ * ■ - > . . ^ ^ ^. [ 

C. Children shoxild be able to name two resixlts if roads are closed after a 
heavy snowfall* ^ " " ' ;> 



! Stories: BuiJdJiigJ^ Road» pp* .156-159 . Bopkr: Seven .Is Magic (6) ' . , Gina 

Jeff MbuntaiA^ -Pip. .160^164 . : • , ; " 

' A longtiiae Wait/pP- 165-fl68 / / * ' 

Over !nie*Mbuntaiai pp. 169-175 * . 

. Career^ and ConsuoA. Siucation and Reading, Sktll Objeciilyeq 

Tlie students ,1)6 akle to; ^ , * , ; : 

1« understand the personal, social, economic, (and political), i^easona for work. 

2. recognize the dependence on ojtliers for welfare and. sutvlvali^ . 

^ „ • . .A. ^ ' • ' - ' ' , .' \ at ■ ' / 

2. understand the relationship of resources Qnachtnfis imd skills) of oth^s ^to. meet ' 
ones needs ^and wanfis^ ... ; 
1 , ' . .; ; ^ ■ ; _ . , r 

4* analjTfi. hbv working coniiltions cause a change in a ^worker *s plans for cQiqtletIng 
a job* ^ > ' • ■ ^ . \ 

. 5. interpret the meaning of words that have multiple meanings » 

6« distinguish, between language that is intended to denote meaning and. connote m^tahingt 

7* Mstlngiilsh main ideas fjbom supporting details/ 

8« select details ;celated to .chara^jter, settlilg, and events* 

classify concrete and representational objects and figures according ^o character*-^' 
istic tjlif f erences axid slmtiaritle?,. . / ^ - , — 

10. describe, ways that ev^ts in a sto^ may be related (in this story; categories, 
chronological events^ contrasts, and cause. and effect). , 

Relationship j)f. Story !to_the Objectives ^ \ ; _ 

these stories show how workers, plan roads^ go through several steps in prepfirlng the 
toadbed,! then "complete, roads with several kinds of machinery* the stpirles identify, 
the need's and desires of a boy that are satisfied by the conatructlpn of a road and 
- i^cveiatlon of places beyond his town^ * , , , 

Suggested Teaching Procedures , 

!• Preparatory Remarks ' »^ . " . \ 

k. Why do people want roads .by their houses? . • ' ^ \ . - 

fi« How would our school be different if there were no roads leading tp it? 
,5ow would 3{oa get here in the oiornlngs? ... * 

C. How are roads .different now frota wi»t they used to be? What do you Jhink 
^re some resultd of having good, hard roads? 



' ' ^ / ^ Building A Road . 

/\ . , - ■ Jeff's MQuntiaifi ' , -3 

. \ ' * A toflgtiiie ffait 

Over Thfe Mountain 

D. Could. one or two people build a road as quickly 01: as well as a whole 
Srorking crew,? ' " ^ 

Who builds our roads for us? Where da you i;hink^t^^ ^ 

How long , do you think it takes to build a rbad? What i^ a season? Which 
of thes^ words are seasons? Spring . Today Pall J^ly llodn . * 

Read pages 156-159 ,. ^ • 

Read pages 160-175- 

II» Discussion With Students 

A* (Questions for- "Building A Road*^ ' . ' . ^ 

. 1. ^See "After Readiiig".TE p. 244* ■ ' . , , ^ , 

2> How many different kinds of jobs did different men do' on this road?" 

3. What kinds of tools helped them? ; 

.4. What 4id the workers meoit when, they said, 'Ve must plan a new read."' ^ 
Who did' "plan" the road? ^ \ - . .. 

5. Which of 'these words tell about things the men did in planning the road? 
* ^a* put stakes 'in ground ' / 

b» ^drow==rolJ.lng machines ^ /' - 

c; drew lines on paper " • 

d. ' ^waliced on the mountain ^ . * — 

e. threw robks • . . ' ^ . ^, \ ■ ' 

Questions for "The Other Side of the Itountaln" 

■ 1. See "After 'Reading" bjbttom of page 250 

-2. See "Aft^r Reading" bottom of page 251 TE 

3. See "Discussion df Purposes" TE p. -252' . . 

. 4. .See "Discussion of Purposes" TE p. 260 

S.'" What did Jeff wish for? Why couldn't he have his Wish? / ' 

6* There were probably many reasons for building this road over Jeff*s 
mountain. What was Jeff *s reason? Can you think of some other reasons 
that would be important to othet people Iji the. community ? 

7* flow many seasons did the men work on the road? ^ .T^"^' 

8. What wfere the first three machines* that Jeff saw working on the road? 
ftky do those, men and machines start first? , 



^ • . ' ^ Building A Kdad ' 

" ' ' ' -Jeff 's Hountaia - -34 

' . . , A Longtime Wail: . . 

, - * , . Over ifie- Mountaiii . ' . 

9. flhy didn't .the road builders work durlQg the winter? . ' * 

10. What season was it whea*"There was blaze of r^d and yellow leaves. •.•^*^t 
Illi. . Related , ibtlvities ^ * / ^ . . 

..A. See "Related I^guage Activity" TE 245 • J ' 1 

See '^Supplementary Materials" TE p.,245i^ 
C. See 'Comprehension Activity" TE p. 246.^, 
See ^'Creative Activity" TE p. 263. 



/ E» Ask the children to relate personal experiences about traveling .ov.er good, 
roads dnd bad roads*. Bring out speed differences, comfort, etc* 

F. iSuggest a panel of cartoon drawings of figurative jan^ nonrfigurative 

- expressioyis. ^' • v ' ' # - * 

a. rpad bed ' \ \^ . \ 

• b. rode the bed . 
^ . c. bed of 'roseg. ; . \ 

d. bedrpbm ^ ' . • - . • - - ; • 

e. bedrock , , . 

. ,f . ' bedroll . . ' : ^ 

G. .A .miniature 4:044 ^^d be built in. the classroom with the aid jof a sandbox 

Csmall), and some rocks. Work crews could be discussed and assigned tasks. 
Many of the necessary skills of "Vorklng together would be directly, 
experienced.. Assign several people to. make a "plan" for the, road. 

IV. EyaligLtlotf of Le^sotf 6bjectives ^ J - ' ^ / _ . 



A. Children should be able to give personal' reasons for needing roads. 

B. Children should be. able to state the basic steps in building, a rokd.. 

C. See ^^Comprehension Activity" TB p. 247 »' 

See "Comprehension Activity" TE p; 262. - , ^ ^ . . 

E.' ' Students shpuld be able to identify machines used la roadbuildlog. 
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Stojy-: ^he Elves and tlie Shoemaker Book: Seyen. Is Magtc (6) Glim 

pages 192-201 " " . ' ' 

Career and Consuker Education and itead*lng Skill Objectivejsi 

1* , recognize that success in a career is. dependent on satisfactory interpersonal 
^ ,^ relationships with employe:ifi^ and fellow workers. * ' 

'2^ recognize the personal, social, and economic (and political) peasons for vork in 
* oiuf society. , , , 

3. .identify the goods and services that others need or can supply for Ones welfare _ 
and survival. ^ * ^ ' ■ ^ . : " 

^4. ' relate resources that ar^ necessary in meeting needs and wants. 

;5. , recognize how a person must use his experience and skills in mak^iig consumer " . 
diecisiphs* ^ • 

6. explain the relatio^tip between supply and demand. • , 

select deta,ils r^ated to character, setting, and events. . . , 

8* describe. ways that events in a story may be related (in this stbry; descriptions, 
chronological statements, cause and effect, inter-telSte^ functions). ^ 

9. interpret idiomatic phrases and qonnptive statements and descriptions. 

iOf. draw inferences* from a passage or story >y relating to personal knowledge, 
: experiences^ and logical alternatives. . . * ^ \ 



leiationahip of the Story to the Objectives : t ^ 

This, story shows a close group of imaginary characters helping td miakia shoes for a shoe- 
maker^ thereby providing money .for the shoemaker b^y matetials for making shoes for ^ 
customers. Bartering, is inferred in the dtory as a form of commerce. 

Suggested Teaching ^ Procedure . . " 

. . \4 Preparatory Remarks y ^ f 

. A* Have you ever wished for something that you Icnew you couldn^t^^^ by yoursfelf? 
Bid anyone ^help you aciiieve your wish.? - • ^ 

B. Do you rethink that imaginary people like fairies and elves need to respect 
each other and vork well together? • • . ' , , 

C. When you need money, where do you get it? Evet, heard of the tooth fairy? 

- D. Where do you ge"t your shoes? Wh^re do you suppose people got their ^hoes a 

long time ago - way before shoe factories? Do you .t;hink they made them 
O ^themselves? - • * 



Slirea and the Shoi 

What would you need before you could jaak^ ypur own shoe?? ^ . . - 

Le^'s read this. story to find out how a man with an loportant job In the^viULage 

^ got some imexpectfed lieip* Riiad p.p* .192-201 • 

' • ^ • > • ' \ , . . - 

JCI» Discussion With Studentd ^ . - v ^ . , - 

- - See quest±pn8:^ln ^4);..: 295^" ^ ^-^ - 

' ' » . ' , ■ • ' ' ' ' • ' \? . ^ \' • . ' . 

B» Why did the elves come to help the shoemaker and his wife? What was special 
about this little old man and .this little ol^ wbmant . " 

" ' ' - • '/ ' " ' 

C. In what way did the elvj^s have to work together to get so madx a(;cpflq;>lishe4 . 
in. one night? Do you suppose, they argued over whose turn .it was to'-use the - 
scissors? ' ^ : '' ^ ^ . . . , 

What, did the shoemaker say he needed first? How did the help the elves 'providji 
allow him to get the looney?. . 

• . ' . ^ - * . X , ^ ' . *r . ' . ' * . . • 

E» Why did lie need the money? To continue his btzslness qr just to. spend? 

'F* What did the people in the town depend on the shoemaker fox? WMefie afiS / 

his wi,fe concerned about this responsibility^ ' \ 

* . v . ' ; ' - ' - . 

Did the man and the elves ever pay mon^ for the shoes, and. .clothes they made 
for one another? What is this called wh^ you help another and jfe helps you: 
in retui::n? , ■ * • ; ^ ^ 

yihat if 10 people had come in the store the next d^y needing shoes? Could,! 
t^e. shoemaker have provided them with what they needed, aright then? / 

I* What would have happened if only four people came in for shoes the next day?. 
Would\he have had as much money to buy leather for lots more races? 

J* Why did the woman make tjje, coats for the elves » and the man mal^ the shoes? 
/ Why didn't, they switch jobs? ; . ^ 



III, Related Activities ^ \ . 

• ^ : ' ' . ^ ' . ^' , ' "V 

A. Play a sequence game .about making shoes /Have one <^ld start out with what . 
he considers the very first step in shoemaking* Have the next cMU. fpUw 
the first's lead* tanry this sequence to production and diit^ribution if ^ 
possible* • i ' ' " . r . / 

. B* Ask students to think about the things they would need to .start a neighborhood' 
.business*. How much money ^uld be needed* How much of the work could i)e 
done by trading a service for a material thing? Cbnsijder ways £he Students * 
might pursue the need for resources and capital and the. cooperation o»f Others^ 
to getting started in a business or jbb. " . 

. C* See "Related Language Activitiea** TE p*. 298* However i addL tw' additional 

el^nents to the role playing:.* 1* 'The jahildren §hould discuss what qtialltieS 
each character needs^^tONjwork wpll.ln the 3t6ry> ^d 2* add the role^pf 
the consumers* T' ' . * * - « - ' ' 

- ; ' ' \ ■ • ■ - ■..■4Q. • ;•" .;■ ^. 



Ihe ElTes mad the ShofMlrT 



^The dhoouOi^er s&id the ahpea the elvj^ iude vere fine shoes ^ ^eIl-Mdle*\ 
What is an exaieple of things that are *Vell-«uie**? '•Poorly-Mde"? Relate 
these exa^JLes to t^^^g* the sbndents buy and use that can he classified 

as to ' Vjiiality" - ^ood vs i^r^ % . f 

'I7^ 'gyaluation of Le sson objectives * ^ . : . 

"«.? ' ' .J X ' ■ II I rf^ : • 

Ju _ Ihe childj^cn^itoulA be able to r<&late the tifb^ main cqiiponents, <tf 

!• people «otking well togeliet, 2. deiatfJ and si^ly is based otL customers 

needs and desires i . ' • 

- ^ - ' ^ .... ' . ' » ^ - 

- * • * . ' • - • 

B« Students should show an understanding of hov people exrhimge their skills 
an^:^ labor with one another. A person* s lAor can also he his capital. " ' 

/••-.-. 
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Story; lohxmyii^pleaef^d * Booki The iDog Hext Boor (7) ^ * Gixm* 

. pages 108-114 - ' . * . ' 

' — ' : "T. — •T =^ — ^ - 

Career and Consuser Educatioii and ]Keadlng Skill Objectives 

JCbe^s tttdente jriOj^ be abl^r toV 

1. recognize the physical and eaotionaX benefits of ander standing and respecting 
self and others throb^ut life* ^ - 

2. explain how success in a person* a work is dependent on satisfactory ^interpersonal 
; xelationships ^with fellov *wprkers. . * - ^ • * \- 

3. conclude that there are personal^t soclai, economic and political reasons ^for vork 
In our^cieb}^ , I ^ ' ^ ' ■ : ' 

^ . , ft ' ^ . • ' • - ♦ » 

eaqplaln that ther.e are physical, and psychological reasons for work and leisure 
: activities* . ' ^ ^ ' * . ^ ' 

5* recognize thalf natural and mn*aa!y^£e30ixr ces can be related ^es needs and 
wants* • 

jS< apply the relationship of stipply andSimrod tc understanding the success in certain 
kinds 'of work. . . I ' ' ' 

7,p ^ select in,£on&ation dgliling with time, place^ and culture. , / . 

8« locate exaupXes of ^cause and effect in ^ reading selection* 

, % n^e. chronological prd^ in arranging" events* 

10« extend ^inferences from a sioxjixi reaching logical conclusions about a perSon^s 
, ootivatioiiv * * - " - 



aelationship of Story to the Objedtives _ . * * " 

- ' / ' . • It . ^ * ' ' - ' . -\ ' - . / ' ^ ^ . , ^ 

This atory relates an^old tale^^out Johnny Appleseed and his' vocatioii for jEorestlng 
the West^with apple trees* . Johnny *s generally altruistic life goal^are translatei 
throagih his .respect for* settlers^ Xndlans^^. and the'^^nlsials. 

" ♦ « ♦ , ♦ * 

^ ^uggesti^ Teaching "Activities ^ ^ 

' I. Preparatory Reaiarks 

A. Bas axiyone in thi^ class heajrd the story of Johnny Appleseed? 

It seems.no ctatter where any of us visit. In America we cm expert to. see , 
soiae kind of apple tree growing* Anyone have any idea why this is sot 

^ Have you eyet helpeS soneone without expecting anything in return? Why? * 
" Did ^t^ig^are^you pleasure- to^ help thea? - ^ ' . * " ; • 

Let*6 read "Johnny Appleseed" to find oiit what Johnny did for the people put 
West. ^ • .! • • ' ' : ■ 



Jobarij ippleseed ^^9^ 



A., 'Why did Johxmy gatliftr apple; seeds ^ok the cider alll? ^ , 



B. Tihat did ie 4o ^htthe seeds? \ 



Why did Johxmy choose to plant. s^^s In^th^.west? Did he iaxow the people 
Qut west? * ^ - > 



flow. do we know that Johnnji made afury friends on his travels? Why do you 
suppose they liked him so nuch? Shy do you think Jplviny liad na^car of 

the aninals he aet? . . ' - 

I , ' \ * . ..... 

Why do you suppose Johnny chose to spend so much tiaie planting apple seeds? 

■ . , ' ^ ' . . ' ' ' ' . . • 

■ r. .How did Johnny's work change the west? ^ - . - \ ^ . - 

■ * ^ • ' • . . . ■ 

G. Johnny did not ejcpect t^e people to Icnqjr how Tto take care of the tv^es. 
Tell ^out the things he told them to do after the seeds were. planted. 

- - • ^ ■ . " ^ / ■ ■ , ■ . ; 

ill. Relatfed Activities . ■ \ 

A. See ''Related Language Activities'^ in Teachers Edition p, 187^ 

B. Reaind the students that the seeds at the^cider nill would T»vfi been wasted. 
Some things that are usually thrown away can he usai in other ways. Miake a 

- list of some of these things* ' - ^ 

C. Hike a ULst of the kinds of qualities Johnny Appleseed must liavfs had to do^ 
, this' kind of work. * . - 

D. Another |)oint that could he brought out ±h discussion is work to achieve 
innediate results vs. work for lon^-tent vs. long-range rewards. Johrmy 
Appleseed was obviously not interested in short-tent gratification. 

' tV, 'Evaltiation of Lesson Objectives % • , ' ' 

A. Students should be able to relate what Johnny^pleseed* <ittd and i*y, and 
how tbs^ people out ^est depended od hla. !rh,eyS^1iould also be able to 
state a hit about how h,e went about accoagli sb i n g his task. 

. B^r Students should Ije.able to list at least one example of how a Wasted 

material is used for a usable prodxict or process^ . 
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Stotys Puddlejui^er Bool;^ The Dog' Next Jtoor (7) * Gian 

. pages 124-135 "' . . ! . /. .* . • . ' 

Career and Consmer Education and i(eadlng Skill Objective? 



1. .ejglftla .the phjslc^aX and eipocioiuil benefits of ig^ezstanding and respecting self 
.ajid. Dtbii?^^^ ^ . __1ZL„ * -• -■ - - 1 

2. ^recognize that succiess in his career is depezufent oa satisfactory interpersonal 
re^tionships vit^ ei^loyers, fellow irorkers^and custoners, 

3. recognize how a vorker has to evaluate, his aptitudes^ interests, and abilities 
in exploring and choosing a career Opportunity* 

k . e^tplain how a character in the story was aware of the needs ^d wants of people 
In^'the coiBBUttity^ . ^ , - / ' 

5* translate the .significance of a word label use in a connotlve context of the ^tory. 

6. interpjHR details related to character, settdng^ and OTents* 

1 . extend a sequence of ideas and facts by providing additional related exaoplea 
of hia own 4S aiL aid to comprehension and .'retention* \ 

• . p^i'^',: ' ' • ^ ' ' \ ' * ^ . 

8. describte ways that events in a story oay be related; in. this story:* contrasts, 
cause and effect^ interrelated fiznctioxls*' 



Relationship 6$ Sfcory to tbe Objectives ^ 



This story deals with an evolutional event in. the life of. a cityV wherd)y a node .of , 
transportation is undergoing change^ behind these events the, re^er is pr ovide d 4. 
glimpse of carresponding events as they affect human beings and a personified trcill^y 
car*. . - " . * • ^ • • , ' " " 

Sufegegted Teaching Procedures ^ • J /. ^ - 

!• Preparatory Renarks ' V-^.:: 

• A* Dp we have buses or . trolleys lij our city? * ' ' : :\ r 

B* Can SQineone teU how a trolley is. different *frott btises.2 

C* Most trolleys use electricity to ^ive tbea. power* (Drw atten^cni jt^ 
picture on p* 125*) Would frolleys that nseC elect,ricity. Jbe better, todaj^, 
• than buses which use gasolene (d:^ei)? ^ " " rv- v^l? . 

D. Let's read the. story (p^* 124-135) to find out what happens whett tbe ^ 

"3?uddlejua5er^' is t^n out 6f use in the city in the story*, ; • ' ^ 



r 
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ZI. I)l8cu«sioii 9itli Studenta 



See '*lfter-Beadliig" to Tcacters- ' \ ^ 
B. See "After Reading^ In Teachers Edition p. 210. ^ , " . , 



• ■ ^eel T^out the .p.ec^le"tWcy fiSpeE .7 - - — „ - _.ip---._jT. _-:t: ::: 

D. Ho» did the fathers and aothers and chlldrea of PlnetiLUe depend on 

Puddle jin^er and l!r. Mppsey? Vbj waa the 'trolly palled a •Spuddle jtaiper"? 



B. What choice wits Mr. Hbpsey givien whep Puddleiuaper .was retired? 

F. Why do you 3uppo8e Hr« Itopsey chpse not to drive th% ht^s? How did Hr^ Mopsey 
*. ' ' f^el^hoiit- Piddle jumper? - ^ , . . ^ . . 

6.. What did Hr/Uopsey decide to do instead of drive a hua? How did hid new 
6c(iupatiDn.still^help people? - / 

, VL. What did Hr^ Kopsey need, for his new idea? Why did he. decide to. use . 
, . Puddlcjun^er for his building? WI^ did he cleaa and wash Puddle jugnper? 

I. What did Mr. Mopsey fix^or people in his lit?:le restaurant? If he ijxed 
JLots^ of doughnuts^ and lots of ppffce> as tjie story says, do fdxx suppose / 
h^ had lota of custooers? . - ... ' * - ' . 

• ' ' * i_ ' ^ - . ^ ^ • , ^ ^ ^ 

J. . Wljy would a small kitchen suit Mr. Mbpsey^s restaurant? Wh^if.Tcinds .of ; 
equlptnent would he need if all he served was coffee ax^ dougtouts? 

' ^ - ' T ' ' • ' ' ^ ' . ^ : 

- K. - flow would oiir streets be different if we had only trolleys in our city today? 

■ . JSbBt are thk kdyantages of buses? . ^ , ; 

. . ,,.M. Does anyone know, of a person who has changed from on^ kind. of job to some-/ 
— ^^Jjing-^c^mpletely differentt- J_ - — 

H. ...Wliat. Was similar about 3Puddiejump,er*s n?w job compared to his job in 
..'^.j , /; ; tijansportatioiiT . ■ 

Ifl^ ' Ita.at^- Activities^: / ^ r >/ * . - 

"'^^ . JU Siite '^Disciussion of Purposes" in^ Teachers Edititm p.. .112. • . ' 

^ Bi^ .§ee^.**Suppaej»entary Materials" in Teachers Edition p. 212* . 

\.C. Invite^ a bus di^ver in to talk to your class about how.his jpb helps the V 
city,; iffects^ary training jm'^ etc# ' ^ ^ . 



R*' ,Bl3Cuss> with thi children some of the reasons why scaaeone might enjoy b^lng 
,a driver of a titolley car or bus. 



J. Ask stud<uits to find out the cost of riding a. bud in fhelr city; cost of a 
taxii ,ppitt^of running thejEamily dar . they.^jiould report to the class what 



I7* Evaluatioix of Lesspg Objective 



A. ^ ChildreA should be ^ble to Infer «by ISf. Hopsey chose to go into business 

trlth Puddlejuvper iojstead of driving a bus* CBecause the^y had been together 

B. Children should be abli& to state soae sjjailarities in their new job conpsred 
with^Eiat of ittvejCj i 

C. Children should be ^ble.to sta^e two or three necessary stitls fdr a person 
ta be a trolley car driver. WhiclT of these skills will be the same for « 
restiurant worker (owner ^ aanager)? ^ ' ; 



ERIC 



4& 



-43- 



Stoxyi Lost and Fooiid Deparjaient 
pages 149-156 . 



Booki The Dog Heai$ Door (7) Giim 



Career and <ton«ta«r Education and Reading Skill Objectives 



The studenta vi^ be able to: 



1. 

* • 

3. 
.6. 



conclude what are the physical and emotional benefits of understanding and respecldLng 
self and others. . " ... ■ ■ 

tnterprftt that the reasons £o'r gucce8$ La a career (iknalgrd) axe dependent on 
aatisfactory interperiional relationships with ei^loyers and fellotf woricers ~~ 
Cot clients in this story) . " . ' " " . . . « 

identify the considerations the people in ^the story had to aake pdLor to inaking 
decisions. . * . ' 

conclude that the supply of places to liv^e in thcdx neighborhood treis staaH 
compared to the demtode * • • . • . , 

define the word "litter^* in the context of the story* . ./ / 

recall details qf a story related to character, setting, and wc^ts. 

distinguish a directly-stated main idea froh directly-stated details. * , 

organize the techniqttes which an advertiser might use to create favorable attltiidea 
toward a product, and perstxade cusf oners to 1)txy^ • a 



^IKlationsh^p of Story to -Obi ectives- ' • . - _ . 

William wants yery.much to. live witji his family in a different apartment' house. However, 
the landlady %dJLl not petfmit her tenants to have dogs Because h^r renters Wouldn^t 
approve^ wmi^ bu^ his .dog and is ludgr ^^ugh^ to offer proof 

.that his ai?gumenta are soimd* ^ - ^ ^ * . - , . 



Suggested Teaching Procedures - ^ ^ 

' I. Preparatory Semarlcs . ^ . . . , " 

A. See "Leads. to. Motivation" in the Teachers Edition, p,.241. 

flhat is meant by the title of the story? How does sucTi a service here at 
school work? ' ^ / • 

C. How many people have evet lived In an apaiftmeht^house? 

* ' » ' * • ' *' . ^ ' ^ 

, "D* Hhat reasons, can anyone give for Why a landlord .would not permit pets, such 
as a dog, in the building. / ^ - * 

Let^s read this story to find put how William and Chips prove themselves 
to Mrs- Green. 
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Ix)8t and ?ovnd itepartacnt *w 

11^ lascussiod With Stiidents ; / > ^ . ^ . " , 

See "After Heading" $n Teachers Edition, p. 242 . . ! " 

What are same reasons for tearing down old bjuildlngs? How does, this cwaaH 
^ a shortage of places to live? 

C».. . Bay did William feel about Chips? Xoc^te a sentence that tells igmt ki^id: ^ 
*of "litter" .his dog picked. ixp*. , . - - ^ - .. .. . - - 

D. Was William angry , when he was told that no dogs were allowed in thie'^ apartawt. 
house? How did William feel? Did he seem to^understand that .policy rules 
, ^juust be res p ected? : \ ^_ 



E. ilust renters in an apartment building obey ties e rules? Why? Why do owners 
and. managers make these rules? Was Mrs. Greexi a good landlady? 

' ^ . • : 

F. What are some reasons for not allowing dogs in an apartment bulldljig? , ^ 

G. , flow dl.4 William and Chips prove themselves to Mrs* Orient What made 
William's "sales pitch" a good one? ' 

H. How did Mrai* Green depend on Chips and William? ^ 

* I, What do you suppose would have happened to the handbSg if Chips hadn't picked 

,lt up? - ^* • , - ^ 

J. Do you think having a Lost and Foynd J)§partment in a large apartment building 
is a good.' idea? ' ..^ ^ ' / * . " ^ 

. . K» At this time which idea below do you think would be most likely to happeq.* 

1. The Lost and Found Department was of no use to the rpAters. 

2. The .Lost ^nd Found Department was of little use, but the people accepted 
the dog; ^ ' " « - . ' . ■ . . 

3. Chips did pick up. the" litter around the apartment houSe* ' 
III. Ralatj^ Act jLvltles , . ' . 

A. See 'T)i8cu8"sicm of Purposes" in Teachers Edition p. 245* 

Have your class take, over, the school's tost and Founi for a certain period 
of time* ^Discuss in advance duties, fjuallfications, etc.. asaociated with; - 
this task. Evalua.te class performance at this job at the end of .the tdCme 
.period. ' . . • ' . 

C. -Make a list of many apartment house rules* Qiany of the children probably 
live la apartments*). Discuss whether or not. .they are helpful* 

D* Write (or have students dictate) a speech you would give an adult (parents) 
"to agree to letting you keep some unusual pefc . ^ 



ZiOit and Found DepartMnt 



Vr^ JEvaluatlsin of l^esson Obj^^^tivea 



A. ChUdren should be able tg state how Wllliaa and Chips lielped people in 
their neighborhood* ^ - : . - 

ChildreA should be able to state two reasons why it is iaqportmt to have 
a good reiationsMp with one^s landlords , ^ ^ 
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Story: Red Tullpa 

- pagea 157-161 



Book: Ite Dog Next Dpor- (7) 



* * 
61xm 



Career Consuiaer Education and Reading Skill Objectives 

* ' * *- * " • 

- . - *l!he-^tudent8-wii3rie^^ ^ - r; - -7 — * Vr:--^^^^^ 

♦ . . * 

1. explain the physical and esiotldnal benefits of understanding and respecting self 
and others throughout lif 

2. acquire an understanding how work can he a dignified'' human activity «^ch gives 
rl^ts. to and requljjes responsibilities from its participants • . , 

3^ recall dettalls related to character, setting and events*. , . . 

4. relate supporting details to in^ln idea statements in a paragraph or passage* 

5. describe ways that 'events In a passage or story may be related; in this story; 
chronological, statements 9 degree of Importance, cause and effect* 

6. restructure the Inferences from a pa^^age or story to relate to his own. iaiowle4ge . 
and experiences* 



Relationship of Story to the Objectives ' ^ 

^ A young boy and his father raise tulips in an apartment house* I^hen the older plants 
produce too m^y smaller bulbs, the boy sliares them with other tenants^ Henry^s 
' efforts to beautify the building are rewarded the following spring* 

" . Suggested TsacMng- Procedures ' 
.1,. Preparatory Remarks ' ^ . 
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A. * Are there flowers In front of your house or apartment? nho take^ care o£ 

them? How do they help you? , : . ' 

B. Are there people anywhere who wouldn*^t see flowe3:s unless people brought. . 
• them, tb them? What about hospital patients? 

C. Let's read this story to find out how Henry must have felt about his neighbori 
and what he did for them* # - 

Read pp* 157^161* ^ * ^ , ' . : 

II* Discussion with Students ^. ' \. . ' • 

Afc See "Discussion pf Purposes^* TE p* 254, ^ .r^. 

B. How did Henry help his father? How did their planting beautify, (help) 
the neighborhood? * . *' ' - ' 

C. How must Henry have felt about his neighbors? How do you know? 

■■■ :. ■, , , . -(■■,': ■ ; ..■ . ■ : •■■ \ .. ■ .,- ■ - 



• ^ ^ . ' — . . ' Tied TuUps ; 

Would Henry^fl neighbor^ have had tuUps ^^i their apitfttaents i£ he hadn't 
tirged thea to ta^ *the\huXbs2 . ^ • . / 

J E. How do you think Henry thoughtful, sharing made his* neighbors feel? 

F. Have you ever given anyone a plant 6v some flowers? Why is ttis a n£ce 

• thing to do for someone? , * , 9 ; " ^ 

G. Locate in tf^e story where we are given the i^ea that^enry and his father 
didn't raise tulips .for money.' 

^ H^ How did one plant provide bulbs for several pther new plants? „ 
III.. Related Activities ' ^ ^ ■ , . , . 

A. Plant some tulips in your classroom. Assign different students to, the^r 
care. Shar^ them with the othi^r. classes if they bloom! . . 

*- • . * " . * " ' ' ' 

B. Ask the students to write a list of things they might do for other people. 
Are any of these thin|s such that you would have to "sell" them on the 
idea of your sharing. ' . ' ' • «... - 

IV. Evaluation of, Lesson Ohjectives * , / : 

A. , Students wijl be able to explain why Henry and his father h^ped ;tfie people, 
' ^ *in the apartment building. ^ ; • / ' . \ - 

B. Students will be able to use the example of the tulip plant to show how a. 
goodi product wili provide more of its kind by subdividing it or using the , 
profits of one to buy others. 



^tory: Ifystety of thB Suitcase 
pagtt 8Q-iB7 



Book; How It. Is Novadays iS) 



Gixtxi 



Career and iConsumer Education, and R&addLx^ SidLXl Objectives 



The students will Be at)le %oi 



1* recognize the physical and enotional benefits of understanding and respecting 

self and others through out life.' i * 

2. conclude that success in a career, is dependent on satisfactory Igterpersonal 

rel^ationships with employers and fellow workers. j 

3« recognize that people in*^ society, are dependent on the goods and services of pthers^ 
for theiic welfare and survival. . " ^ * 

4* differentiate the physical and psychological reasons for work and leisure activitld 

^« recognize the relationsliip between skills and training and productivity. . . 



6* acquire an understanding of quotation narks around expressions as. an aid to inter-* 
prating idiomatic language. • - * / }1 

7. select details related to character, setting and events^ . \ ; ^ ^ 

8^ distinguish a main idea from supporting details. , ' 

9. extend a sequence of ideas, 'facts, oi: details by providing addltiooal related 
e^camples of his own as an aid to coc^rehestsion and retention^ 

10. predict future on the basis of previous action and characterization. . . ^ 
Relationship of Story to the- Objectives ' . . ' 



!fhis story tiepicts the conqern of a youyig man for ^ elderly Aady an4 what appears' 
to be some; secretive activity. His interest is piqued by a lajrge suitcase that the. 
elderly Mrs» Empry carriea on her weekend travels* The my$tery begins to unravel 
when he discovera her rendezvous is at a hospital where she was previouidiy employe(|'. 



Suggested Teaching^ Procedures / 
It Preparatory;. Remarks - ' 'r '\ 

A. Sge **Leada to Motivation'* in Teachers Editlotf p.ll/. 
. . See "Purpose for Heading" in Teacheris Editioti p. 113* ' 

,C. Lett's read this story to learn what. Mrs. Emiory does» how she 4oes it, and 

" ' ' why. . / ^ , * ' ' "-r ^* ''"^ . ' ' 
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Read pages 50-87.^' 



52 



Ifystexy of -the 5ultcaf ft .49 

11.' Discussion With Students ^ . . . . .^ • 

A. , How .had Charies £rnd Mrs. Emorjr. become friends? .Hdw^dld Charles help 
; Mrs. Eflwry? _ ^ ' \ * 

B« Hpw did Mrs. Enory shoir she was concerned ihout Charles? . \ 

C^ What do you think, ahe im^t when shj& said. "1 doa't aim to Be beholden* ^ 

0. How ozust Charles have £elt ahout Mrs* Haorj to be so conceped about her 

* when she was late? ' . • . \ * 

E. What had been Mrs. .^ty^s previous iob? ^ ^ ' ^ ; 

^ . F. . What did she continue, to do for children, in the hospital? Why? 

G. Where did Mrs. Eaory gp when she needed a rest? Why? Why did they allow 
her to check in whenever she needed to? Po you suppose she was really sictc? 

H. What kind of relationship must, Mrs. Enory have had with the other hoai>ital 
^ workers? What tells you so? _ , . - ' . r 

1. Why did Mrs. Emory bake cookies every day? Why do, you suppose those childreii 
in the hospital meant so much to her? . . ' ' , 

J. Why did Charles carry Mrs. Emory's suitcase for her every Saturday? Why 
' didn't Charles ever ask her what watf in it? . / ' ' 

K. Did the people at the. hospital depend on, Mrs. Emory to come every Saturday? . 
How. did Mrs. Emory depend- 6n Charles? 

L. Why do you thlpk Mrs. Emory needed a rest in the hospital every now and^ 
then? Did Charles understand why she needed to r^st?- ' 

M. What WUids. of things ma^Vo^ tired? Do you need a rest after a day "at 

school? Do your parejits rest for a while after they get off work? Why_^ 

7^ Tdon't we all just go to school and/pr work seven days^ a. week insteaS^of five^ 

N. . flow did the policeman say Mrs. Empry would feel when she returned home? 
Why would'Slie be so lively? - " \ ^ ' * * . 

0* What .kinds of things are. necessary to mak^ ^^ookies? brownies?^ What did ^ • 
Mrs* finory bring home in her suitcase each SAturday? . 

P. Where do you suppose Mrs. Emory learned to bake such good cookies? Did she 
; leatn «t the hospital -Vhere she used to work? \^ ' • - . 

"q. Even though she was no longer working at the hospital, bLOW was. her home 
activity similar to her hospital vork? ^ ' ^ ^ 

R. Da you think Mrs. Emory only bak^d cookies at the hospital? 

lit. Related Activities ' > ' . * 1 . ' 

A. Discus^ with children spmp of their oww personal experiences v?ith hospitals. 
/ . ' . Bring out the kinds of workers in hospitals. Ask bow the cooks help 

hospital patients wen without seeiag or meetijag th^m. / ^ . . 



' ' ' • . ' — \ 'V ^ -ii 

B» Didcuss sequeatial stepe la making cookies* Planning,; nark^ting^^neasi^iQgt 

Bake some cookies In your dasal Evaluate class pa^icl^tlon in/all 
Including clean-up. Perhaps share the cookies with!^ neasfby hoiapit^'or ^^^ ^ 
convalescent home.. ^Discuss the reasons for doing this. . ' \:J' 



IV. E^mluattoh oF Lesson Dhjectives > ' >r^ J 

A. Seei "Comprehension Activity 1 and 2" in Teachers ]Edition*pag€«' li8 aAd 

B» Children should be able, to state why Mrs. Emory bak^cookies for/di^ldren . ; ' 
idstead of doing some other form of ho^pfital service.' . \ , ~ " \ ' 

C. Students should be able to cite other ways il^t elderly pet^us help peopl*,; 
after they^ have retired from a regular Job. ' .i>. ^>:^ . 

■ ■ . - .. .■ . ■/,•".'■ ■ s!'X- ...^ 

- ■ ' , ■ . ^ - ■ - - • .-J* "v • 

.• . . ■ .. -. f . .\ 

' ' , • ^ • ' I ' • ' ' , •^■^> 



^ . - - //; - -^ - ^^ -^^-^„^,^_Y^^^^-^:rtr-^: 

* .* . 



. ~ 'rf^ ^^ * v.* ' ' >r v^ ";-^' 
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Story: ^toQ Can .Depend On Bill . • Book: Hoy It Is Nowadays (8)^ Gixax 

*' pages ^8-?93 ' ^. ^ ; . , * 

, * ' Script Ha, 1* ^ " * ' V; • - . . 

Careet Education* and iteading ^Skill ObjectlvaLs • 

5^^- VTSe^'tudentS'^'^^ "be atfle-fai y 

.X« explain how success in ^ person^a career £a dependent on satisfactory Interpersonal 
* ^elatloi5isMps with es^loy^s and fellow worlcers* X 

- . . * • ^ » 

Id^tifj how work is .a dignified human activity which gives rights to and requires 
responsibilities frok its participants*^ 1. , ^ . ' 

. , * \ '\ ' " , \ • / - 

3« recognize that evei^ career (Job) has entry, performance^ physical, attitudinal 
and educ^lonal requirements. - - • ' I 

■ . . * . ■ * . > , " ^ 

4« differentiate the consumer skills needed din making decisions concerned with, buying 
goods- and services • • ' ^ * . ' - " . * 

5» reeall details related to character » setting and. events « 

6,. extend a sequence of ideas, facts, or details by providing additional'^elated 
examples of his own as an aid to comprehension and retention. 

7^ relate the title of a story to determining main ideas of a story. 

3^ locate and explain examples of cause and effect In. a reading selection. . 

ltelaLtl<>nship of Story to the Objectives ^ . " ; ' ' > 

l!his stpry develops a theme of inter dep^endence among several owners ot small shop 
businesses and an errand boy.. The reliability and capabilities of one another are 

QMn_aSujiafamount ta a.^sao;cth^xking.^j^elationship amonglth 

story V ^ ' * " . ^ 

Su^^ested Teaching Procedures . * ' 

Preparatory Remar4cs , * _ " , 

A. ^See ^^Leads to Ho^ivation". in Teachers Edition ,^age 122. 
• ' ^-^^ " ^ ^ < * . * > 

^ B. Ask the children to look at the picture of the city block on page 68 and_ 
note the different kinds of shops. Encourage speculation as to vhythe 

; \ two end shops are colored in* . . 

'..-*»' . * * . - • 

* <?. Let^B read this story to learn who .depended on Bill and ;rtiy^ • ^ . 

• - * 

. Re^d pages 88r93. ' ' 



Tou C«n Depend Oa BiU 



II» ^ piBcussioa With Students ^ \ * . h^, - . ^ 

A» Do you tiiink thiM story, has a good title? Mby or why pot? Syggestioas [\ 
for other titles* ^iho all dep^ded on Bill? \ , . - ' / . / 

•. * ' . ' " ' . ' 

B. Sow did BiU feel about Bonny? How do you know? What did Bill do to help 
. ' both Bomy and Mr* liestet? : . ^ . • . 



C. Wiat did IHss Ada say ibout the wric that Bill had &ne f oFhcr?^ 

p. What kinds of jskil^s would a good errand boy have to havef JWhat should a 
* ^lerson vho runs' ebcands be able ,to do? " ^ , . 

^y did Bill and Bonny work? f - - • ' . • ^ * . 

F. Why did Miss Ada aaS^ a dLcess fgr Bonny? Why do >ou stj^pose Beamy wanted . 
to pay for it? ' i - . . 

What did Bonny do fox her father every day. .after schobl?^ Mixy did it neuad . ^ « 
to be done every day? Is this why Mr. Lester wanted .'Bonny to hurry hone? 

flV Tell^how the four characters in the stoi^, depended on each other. 

III. Jtelated- Activities ^ p\ ' , ' . 

A... See **DiscttSSion of Pui^poses" in, Teachers Edition l^age 125. * ; 

s, B. See ^'Related Language Activities" In^Teacfiers Editii^ji page. 125. 

. / ■ . . ' ♦ • ' . ' " . ^ ' . • ' 

C* * See "Creative Actj^vity 1 and 2" in Tcadhers Edition page 129. , . 

IV; Evaluation of Cesjiga Qbj^ictivea - , . ' • 

A. StJideirtii^ should be abl|> to recall each of the, lobs a perison.who does e^rai^ 
' " vprk must be aile to do^ 




B. Students should be able to tell how the person who does errand work affects 
the jobs' of other people. . ^ " / . . 



StoryJ Ifdtt Caa J)€;pexid oa BUi Book: How It Is nowadays (8) Glim 

pages 88-33 " , ^ 

*• ' Script ltd; .2* 

^ , i ' — ' : . — ' — « ' * . » , 

, * . Coxlsuact Zducatlou* and Reading Skill Objectives 

- " " ' , * - -2 ' . . 

V "T&e students willi^e aH.e - - . ^- ^.-^^^-^^^^^ 

i». recognize how ones resources oust be related to personal needs and desires. 

2. . identify personal skilfs needed by persoi^ In aajdng decisions to buy. 

3 J. recognize a system for producing and distributing ^ds ^nd services. 

4. recognize the relationship between skills tralMng and productivity. 

• ♦ * * ^ .1 

5. ^. recall details ^related to characiter, setting and events. / 

* ' ' /' • ' _ 

6. extend, a sequence of ideas, facts, or details by providing additional related 
exaBq)les of his own as an aid to coiq>rehension and retention. 

:.7.. distinguish, a inaia idea front supporting details. 

8. restate directly stated eleajents of a set of written directions. » 

. " \ ' ' / . 

9. classify elements of a .stovy according to conmonalities of subject, time, place, 
dass^ and categories. 
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.RelationsMp of Story to the Objectives 

.liiis story depicts a child's, desire for a thing of great value to' her that is beyond 
her personal means to acquire. Bill,' an errand boy for the dxess shop, helps the 
young girl solve her problem ponceming the desire for a dres^^ which shia cannot 

SuggesteU Teaching Procedure ..." ^ 

3U Preparatory SiBitorks . , . . 

A. Have you ever wished for something yoja couldn^t have? Bid you really need 
- . it or ^id you just want 4Jt? < ' ✓ ' 

B. What's the difference between really needixjg something, arid just wanting itt 
. Can you giVe some exaD5>les?j^ 

C. Review the toain points of Ae stdry* \ » • ^ 
Let^s read the story againi this time to iearn what Bonny wanted. 

> ReAd pages 88-93. ? \ , . * 



H. Ulsciwsipa Witli Students - • 

A* Why jcoulda^i: Bonny ha*e* the dresa tiiat slxe wanted? 

Bow did Bon^ ^rn her aoncy? Dld^sTie save it or ajjcnd it? Why. w «he' 
'^savlngit? / : ; * . \ ' / 

€• Would she cvexJttave enough J?oney to hxxy one" of ttiis ASa*B dresses? 

. a. Did Bonny think ^out the reafons she coulda^t have one of Ifiss A^'s dress^i 
Bid she 86ett to realize that, there were no ddldren's sizes jtifere, or how 
expensive they.^ll weipe? Wlqr do'you thlidc so? ; . ' / 

. flow coxild Bonny haye better planned a 4ress pordiase? What things woxxld 

She need to <onsider? . , . _ * ^ . . 

- . • . ' • ^ • : v., - , ; . "..--V \ - • 

P» What kin dfi of tasks a?e ixr^olved in shoe repair? Desc^e what you think 

Mr. tester^s shop would look iike^ ' ' 

jf ■ ' . ' ' *, . ■ * ' ' . V ' • 

G*, Hhat Vfn'^ of skills does a dress 9hop owner need to, have? l)o all dress ^ 
sliqp owners need to know how to sew ad well as'Miss j^a? " 

Describe what you.fftftnk Mla.s. Ada* s .dreiss shop looked likc^ 

-I. How long did it takeVMiss Ada.ta'aafte Bon^^^ dress?. How long did it take 
Mr* Lester to repair Miss Ada's shoes? Why do ydu'sup^se they were able , 
, ^to accoB^lish these tasks, so quickly? ' '\ ' : / / . 

.J. What, do you think Bonny learned froa having this, wish coae tryie? Dp you 
t h^ryk there was really enough noney in her jar %o pay for the dresst 

IHv Related Activi'tieSs : . ' • V: : ' 

. A*, Draw a picture of the inside of a shoe repair shop or a dress shop. Tell 
/5Aat is hdppeiilxig In -each picttire, ^ . . \. 

, B* Ask different children to visit a, shoe repair or a dress shop and ta^ to 
the people there- Interview sTieets of yotxr qim design cotdd ^e^dg^liclit^ 
Ask thott to bring the Jinformatibn back ta dass^ * . ^ 

Each child could .also interview his/her own parents about. their Jobs and 
share this inforaation with the class* 

D* Chart; Things I HAVE to Have Things I^d Like to Have 

^ ' J . . ' food^ shelter » etc ' . ' " * . 

I?* Evaluation of Lesson Objectives - ^ 

Children should be able, to state the difference betjrfecn needs and desires* ^ 
Students should be- able to state three-step directions ^or telling ^bout, .soaethljJ 
they know how to do. Stress the need for their awareness of the ord« of 
these events* . . , . • * . • 
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SKotr* Spooter . . Book: Item it la lloirtD4*y« . cim . . -55- 

-r-r^^-T^ ■ .. . ■ : ; ■ ■ <- . - 

Cat«ex and Contuaec Sdocation «n4 Seadlng Sld^.O&JectiTM 



Go«l« ' ■ '•■ » ■ • 1 •■ -1'... — • - . ■ . 

CA'l A, l^efitf of XMpecting 'oth«i^ «nd pelf*. 

CA 1 2 Interpersonal relat^onahips with ei^Ii^crs* and fallov workers. ' 

C& 2 A Ferronal, social, econoadc^ 4md political reasotiB for irorl:. 

CA 2 C Dependence on others for velfare and stztrivml* * 
COH^ 1 A Resources Jcelated to needs and desires. . 

2 A Production and distribution of^oods aoad services » 
COH-2 B Xelationslilp of. supply atid deaand* ' 

Relationship of the Story to the Objectives 

This story shovs the thou^ts^ relationships^ and desires of ISert, the 
protagonist^ as his brithday approaches • The above goals are developed 
through the thought, processes of Bert,, vho vlshes ^ for a bicycle, af Ms 
birthday approadiesl. These goals are further developed by depleting a 
positive iriendsftip with anothet boy, . ^ . . 

Suggested 'Reaching Procedures 

A. Ifoltivatlon. and Backgrot^ ^ 

Why do your patents bt^r you gifts oti spetfial occasionst Tftiat 
Idnds of things ^can you do for your parents to thank theat 

2^ Do any of you do ctores around the Koose? What are so»e of thje 
• reasons for doln^ this? ^ ' " v 



' 3.* See *^eads to Kotivation",. TE p^ 196 . ^ 

4* See '^Purpose for Blading" TE p; 196 
; • * ' Read pages 145-152 
' Follow Up. Questions ? - 

it What are sone ways that Bert helped his aother lit the %t6xfl 
What .are some other possible ways a 7-year old can help his 
parents? ■ ^ - • 

2. What did Berths nbther say to him sfter he hleped her aove'a 
heavy box'.ln the garage? WhyTi* it Inportant to say "thank you" 
vhen someone helps^yott? , ^ , 

3e Why did aother' nee4 Bert's help? Why did fiert enjoy helping Ms 
\ - Mthert' What vere they trying to do in the garaget 



- ^ The Scooter 

4. IJhose belongings w«re piling op in the gerege? Wry did ' 
Bett let .the« «t^ there? '. . . . 

5. Whet ere eoae other veys people in e family c«n help eecb . 
other? ■ . ■ 

6. Hov did Bert feel ebmit his scooter? Vbj ^d. he, feel lie . 
MuMn't li«re iolJC JiiAjtco^ 

. 7. Why did Bert irint a hlcycle for his birthday? Bid he need 
It or went it? 

' ■ ' . ■ • \ 

8. What was Bert's father's job? How did bis father use bis 
profes'sionai training on Bert** birtihday? . Why not btag^^.a 
* birthday card? . . 

.9. Vhy do you suppose Bert'^ parents bought s second lumd bike? 

10 • Vhat ere some reasons for choosing to btqr a' used article 
instead of a new one? 

11^ Wiy did Bert give his scooter' avay? 

12., See ''Discussion of Furposes^V TE p^ 200 ; ' 

Related Activities " . • ' - 

1. Have each child make an individual list of vays he thinks bis parents 
depend On him* . , ^ 

2. Discuss the training and requirements of a' cartoonist. Bring in*iiome 
- cartoons from a Sunday paper. Discuss cartoonist work in animated 

filmse . * . ' * . 

3. See .'^ated Language Activities" TB p. 200 
EvgluatiognDf"^esaori)blBetives^ ^^-^ 

1* See ^Comprehension Activity T^ TB. p^20Z ^ 

2e lave childr^ make a list of .tfie four story characters , ia **The Scooter 
Beside each name^list tro vays that person depended on or benefitted 
from soniftone else in the story, « . . . ^ 

3, Hake some kind of list with personal family xi^ers* 



Stbcy; .CbtzX^e^ The Traa^ Book: S9w.lt Is Nbv&i^ft (8) Giaa. 
. ptgek 265-29? 



CAreet and ConctoKr Education «nd Heading Skill Obj^^tlvea . . 

~ 5^ ^ ^1 — ' — ^ 7 — ^ . ■ _ ^ — 

^als . ' - . 

CA, 1 BiKiefi^jof xes^^^gjo^ers jMwt «elf « ■ - ^ 

CA I B Interpersonal relatlonsMp* with a^loycrs and fellow workers. 

CA 2 A Personal^ social^ econooic, and political reason^ for work. 

CA 2 B Work a dignified fctivity with ri^ts and responsibiliti^. 

CA 2 C Dependniee on' others for welfare, and survi^. ' * 

' ■ 

CA 3 A Inows pt^sical and p87ch.oIb^ca]Ur«atotts for .work and lelsi^e 
balaAce. ^ : 

Relationship of the Story to the Objectives 

This story reveals a yoraig beayer Initianjr reWTl,in| agal^xst all the 
bard vork beavers aust dp, and flnaj,Iy coning bj these responsibilities 
on his ovn terase This story develogs^ the iLbove goals by telling the 
tale of Charlie, a yotxng beaver, who only wants to^be a traap. However', 
as Charlie traaps around, he discovers he*^s doing a lot. of work anyway, . 
and he eventTUilly succtoibs. to his natnral instincts to bt41d dios* 

Sugjgested TeathinR Procediires 

a; Motivation and ^Background 

1; TQiat are^ beavers? "What kinds df work do they do? Does it sound 

" . like, hard work? , » . . " ' 

. ^> • . , . ' ' . 

n " X .^y X«r why nqt^^^ould^you like to^4)e^.^ ^eaver^ 

3» Why do beavers build .dams? " 

4* Rijad and diicuss the^oem ^Paddy the Beaver" 350^ TE» 
B» Follow. Ho QuestlOQS" ^ ' • - ^ ^ 

1* How did ChVrliets^ faolly initially feel about his intentions to 
- be a tratap? ^ . ^ 

2* How tttuit they have felt ^i^bout .Charlie to J.et him go ahead and 
. try.triittplng? Did they ttrust^'Mn? / * ^ 

***.»•• 

3, How did Charlie eventually prpve his worth as a beaver to. thea? 

4« . How did aother, father, and grandfather know the new pond was 
Charlie^s?, How would Zeb Beaver's or 'Harry Beaver's ponds have 
be^ diffetent?: • . / 



Charli«, Bit Tti^ ' .. . - r- 

5«, What does this tell, you about people '.s work, and how ve can 
often recognizie vho^ d. it, or lihat kind of person did it, Just 
hy loolcdto$ at irfncriand ,of joVi^ 

6. P 1?hy did Ch«lle .TOt to ie:-« trai^? 

7. Kas his Idea of & traif^ just i^t he. thought iv would be? 

.8. Why. did_ciiarlie M ^'MiJ^.MVMlM^hik.mJa^^ 



9. Eov did Charlie continue to depnid on his parents while he was . 
tta^ing?" ■ ^ • ' 

10. ^d the \nt% Charlie's ;eatherNle8cribed oa p. 272. Tlhy did. 
these jobs need to be ,donet . - 

,11. AS a traap, What kinds of things did Charlie do after he had 
finisljed worklaf for his aeals?. - ^. . - , ; 

12. What would have happened if Charlie had tried to only "have a 
good tlBe" sll the tiae? ' % . 

13. Why did Chiirlie eventually build s da«? Bow did^he feal. about 
it when he was fini^ed?'.; Ifid Jie enjoy wrking^^ on "it? 

14. Did Charlie^ 8. fapily think he had done « good job? How do ve know? 

15. How do you feel idi«a you do « good job? How ^o you feel .when 
you don't: try your best? . . ' * • ■ • ; - 

16. Did Charlie irork all the tiae, gr t>lsy all the time, or did he.' 

do both? '.- ■. - ■ . • - ; . 

17. What are some reasons why we cfon*t have school seven days a week?. 
What «ould happcft-if no "one had to- go to school? 

Related Activities J . . . ' 



.1. Discuss requireaents p£ story authors and illustrmtprs using inforaiii- 
tlon on ^ p. 35(y, . ", ^IjL^ • 

• . - ' ^^St" , , . •■ 

2^ Role-piay different scene* ^ihich, portray each.CA gokl for this, story* 

Discuss goal after porttnyai; ' 

^ - ' - ' • , .t ' ' ' . 

Assign research into vork beavers Ao and vhy« ^ . 
Evaltxatlon of Lesson. Ob jectlviis 

Children should be . able to state hqv and Why Charlie c^ianged his^ ts&lnd 
about the vdrrk a heaver Jiust do. ' 



Stoxjr : S^oeshine Bq; Bool;; l^lth Skies lyings <9) Glnn 
page* .8-20 



Career and ConsuBer Educatioa and Seeding SkLll Objectives 

Goals : . * . - ./ 

' .,CA.JL A. Jenef±ts^jo£.xespecting,jartxefs.imd^^ ^^l^.,^^..^!^ 

CA 1 S Interpersonal relationships vltli eaployem and f eUov workers ;» 

CA 2 .A Personal^ social, econoniCt and political reasons for vork. . 

CA 2 B Work« a dignified activity vith rights and responsibility « 

CA 2 C Dependence on others, for velfafe and survivals 

CA 3 A Knows physical and psychological reasorns for work and leisure 
balance* ' . • 

CON 1 A Resources related to needs and desires « 

CON 1 B Persotial skills in making decisions, to buy* 

CON 2 A Production and distribution of goods and services • 

CON 2 B Relationship of supply and demand* ... 

Relationship- of the Story to the Objectives ^ ^ 

This story shows the decisionst pi^eparatibn^ and performance of a young 
boy in a large city/ as he attest ts tb earn money « 

The above goals, are developed by depictijoig \the efforts of teddy > a young 
New York City boy^ as he learns to become a proficient shoeshine person* ^ 
He mu^t purchase the correct materials , to initiate his business » as well * 
as figure out an idea to keep it golttg during a slixmp* ^ 

Suggested TeAching Procedurefs ■ ^ . • - . 

A* Hotivjjttion and Background 

1. nhere. do some of you get your spending money? Vhy do you' need 
any iooney? . * ' 

2* VhBt would you do if your parents were unable or unwilling to 
give you any spending money? • 

3, What are some jobs . that you have had to earn money? 

4* Name several different Jobs that a boy living in a big city could 
do to earn money • / 

5. Have you ever seen a shoeshine person at work? Vhat are some of 
tools he was using? . . 

See "fturpbses for Reading" TE p^-^Si Read^ pages 8'-20, 



ShMthise Boy 



B« follow Up <^ie8t^oii« 



1. See "After Reading" suggestions for questions throughout story 
In TE pages ' . 

2. Vhj did Teddy need money? ^ Why do you suppose his jwther vas ^ 
unable Co. give him ail he needed? 

3 • VbfW. Ifeddy^lpSfc fo^^ 

the tailor shop or the hardware store? WAs'thls a fair reason 
for- the employer not hiring hla? 

4. What were the materials Roy told Teddy that irere^necessary to 
bt^ to hecottc a ^oeshlne person? . 

5. What' are the steps in setting up your ova shoeshlne bxisiness? 
How did Teddy do . It? ■ ' / ' - 

6. Bow^did Teddy learn about the exact process of sliiolng a shoe? 

7. What was the first ohstade Teddy ran up. against In setting, up 
his own bulsness? (no money to set tip) How did Ms brother ' \ 
George help him .solve this problem? What w^re the terms of the 
loan? ' ' . . r. ^ 

S, flow did the shoeshlne boys at t;he library first receiye . Teddy? , 
Why? .Why weren^t^,peppie stopping at Teddy.' for a shqeshine?. . 
How did Teddy feel about thisT \ * ^ 

* **' * • 

9. What happened to give Teddy his successful idea? What would 
have happened if Teddy had ,not walked by tiie supermarket? . lio 
you think he yojiid.have come up with an idea to. keep his business 

^going? '- ; : :\ - ' •> ' • ^ 

10 « Why was shining children's shoes so successful for teddy? (originality] 
We^e there ady other shoeshlne boys at the supermarket? 

U. Would Teddy have been as successful if^ there were other shoeshlne 
boys already set. up at the supfermatket? Why or why not?. 

12. What wai. the first thing Teddy had 'to do with the money he .eameii? 
Then what did' he do with thii^ i^est *t)f ItT - 

.13. . .What was different about Teddy/ s second stuamer as a. shoeshlne 
person? ' - } * • 

14* Why did Teddy feel, he should return to the supermarket? 

15. Who were the people that helped Teddy get atartfed in his business? 
How did Teddy depend on them? . 

16 « What Idnds of things do you thdlnk Tedd^ would do wh^n he was . . ^ 
finished with work each day^ If it were y^r shoeshlne boiness^ 
how. would you decide wheA to work?* y ^ 



jSbo€«lilne_Boy ' 
17. S«t "DiteuMlon of PurpotM^' «nd "Forpoteful' Rereading" IE p. 41 
Releted Actlvltlea . . ' • • ' - 

1* :See *lleUted Lenguege Actlvltief" TB p. 41. 

■ ■ ■ • " ■ ■- ' • . ••■ .• > - , : . ■• 

2. Hake e list o£ everything Teddy had to hvcf to «et Ms-bufineta. 
?riee eadb Itca from a catalog or hewapaper and total UaJ original ~ 
InyeatMnt.. ^jepide how ineh he ahould. have charged for each ahoe- 
ahlne^ and f igure out how long it would have taken hia^ at two 
different pricea* to realize hia inyeataent. Ciacuaa whether or not 
It ia a good idea to charge a high fee. for each ahoeahine. 

3. Mtke a list of the personal quaXiflcatlouB a goo4 tboMhine person, 
should have* 

4\ DlscOss hoy t shoeshine boy mold decide vfam to vqrk» Vhen he 
felt lllce Itif On Saturdays nhen ^^tople were at .hooe? f7ottld 
Saturday be a good day for business at die urket? In ^e.aoztdx^^ 
afternoon, or all day? * 

-^V * ' ' " • - . , - " 

5. Allov a small groups or peichaps the vfaole class, to, set up a mall 
shoeshine business In the classroooL. Capital cQuld be bcrroired^ frost 
.a school or PXA fund^ The children should 3fiKonsitituct the ateps 
\ in setting up the business from knowledge gained ixi the ftory* . The , 

l^roje.ct should continue at least until tihe loan was paid back «^ 
. ' discuss reasons fofr this,^ . - . " \ - ^ i 

Evjduatlon of Leasdn Objectives. ■ • . 

1. (aiildrep should be able to state reasons for a chUd wanting to work* 



r 



2. Children should be able to state why ve^ often need others, to help us 
get startede 

3. ChUdreh ihould be able to^state.at least three reasons why !fed^y7s 
business was so successful • 

' " * ' - 

4. Ask diildren to imagine a way they could earn money * Have tliem plan 
this out on paper - listing materials needed^ personal requirement^^, 

^ etc. Ask them' to hypothesize financial and personal rewards. 
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Story: Danger »t High Tide Book: With Skies «ad .Wiige (9) Gitm . -62- 
pages 65-72 - . >• ^ . . 



Career and Consuaer Education aiid Reading Skill Objeetivea. 



Goals 

CA 1 A " Berief iti p£ reipicting othewr'and j-^- " - — — — - ~- 
CA 1 B Int^rpersotial relationships with employers juid feUov workers* 
Relationship of the Story to the OMectlves 

This story briisf ly includes how f isheraen rely on each other*, this 
story develops the above goals by revealing the importance of both the 
yotmg fisheman who actually ^catch the fish, and an older retire^ fisherman, 
who stays on shore and mends the nets. , / 

Suggested Teaching Procedures . . * 

1. Ask the children what they know about the fisbing industry* 

2. . Do you suppose one fisbenan Could do all the work himself?.. How 

would you guess fishermen need each other? _ \ ^ " . 

After the story is read, ask the children to^ re-rread page^ 64 to ^ . 
learn how the fishermen in this story, must have felt about each other* 

A../_Foliow Op Questions- 

1« How did Centauree^s father and 7an*s father work together? 

2* How must workers feel about each other in order to work clogely 
together? " . ■ - ' . 

3. What was Yan^^grandfatber'siob? - - , .^^.^^^^^.^ 

4. How did the younger fiahemen rely on him? 

5. Why would an old. person still want to work, and be productive? 

.6* Bo you think anybody likes to have absolutely nothing to do? 
Do you? 

Related Activities . . * 

1. Make a list of jobs where it is Important that people vork closely and 
well together* This could include almost, any job j;be children could 
think of* l}iscuss why the children think this is so in each .case* 

Evaluation of Lesson Objectives . . - " 

Ask the children to imagine the older and yoimg^r f ishemen working 
together and to draw this scene. , 



Story: Hr. KoonUght 4&d Our Book: Vitb Skies and, Gixm 
. ' , pages 74-88 , ■ ^ Wins^ (.9) . 



Career and Consumer Education and Reading Skill Objectives 



Goals 

C4 1 A Benefit? of respecting others and silf* 

CA 1 B Interpersonal relationships idLth eaployers and fellow vorkers* 
Relationship of tihe Story to the Objectives 

In this story, mesd^ers of a' Moroccan faally taake an effort . to lighten 
the overall workload. In the fields ^Thls .Story develops the above 
goals by shoving how Omar, a young Moroccan boy^ conblnes hla love for 
anloals with his concern for his father ^s heavy workload « ^ ' 

> Suggested Teaching Procedures 

A. Motivation and Background 

1. §ee ••Leads. to Motivation" TE p. 111. ^ ^ 

^ 2. How many of you think your parents work pretty h^ard? 

3. How many of you have ever figured Out a way to help your parents- 
with their wor]^? / ' 

4. ^Let*s read this story to find out. how Omar comes up with a new 

idea to help his father Read pages TA'^SS. 

B. FoJ^low. Up Questions . . 

1. Se6 ''After Reading" questions. TE pages lU, 115^ 116, >nd 117* 

2» tftiy do you suppose Sellm^s. father was so patient with him? 

you^thlnk Sellm would have continued to try different ideas 
if his father had discouraged^ hlmif 

. 3. What was Sellm. concerned about? Why did he Worry about how 
much wprk his father was doing? • 

4. What was Selim^s idea? 

X.-. ^ ■ ■ ^ ■ 

5« How was Sellm helping his father at the beginning of the atory? 
6<i How did 5ellm eventually help his father even^more? ' 

7. How many attempts did Sellm make l^efore he came up \d.th Just the 
tight idea? Why is it -a good Idea to keep trying? # . 

8. How did Seiim feel about his animals? What parts In the story 
let you know? ^ - ; " 

9.. Wa^ Sellm*s father happy about the new method of plowing? How 
* do we know? \ * 



Related ActlvltieB 

1. Ask the children to fcell about a time they caae up vith a new id». 
which helped soneone? Ask If their ideaa were readily accepted. 

2. See "Discussion of Purposes" TE p. 319 > ' ,^ 
'3; See ""Purposeful ulsaing"^ TE p. H9 ^ - ^ :--:7r-—:i-j:z 
4. See "Related Laxxguage Activities" TE 119 

Evaluation of Lesson Objectives t - ' 

The children should be able^ to state how the good relationship evident - • 
between Sella and his father contributed to the development of the new 
method of plowing:* v . > . !* 



Story:, Wh&t»a for tuach Charley Book: With SfcLea and Glna . * gJ. 

pagea 123-134 WInga" (9) , 

Career and Cdnsaror Education and Reading Skill Objectives 

— — — '■ — ■■ / 

CoaU . . 

SON 1 A Reaourcea rfclated to needs and dealre?. ' 

CON 2 C Relatlonahip of skill a training and prod«ct'ivity. 

Relationahip of the Story to the Objectivea 

f ' ' ' * 

In this stoty a yowig boy; learns an lapbrtant consumer lesson during 
his first ocperience eating out slone* This story shows what happen^B 
to Charley, a young boy, when he forgets his lunch box and decides to 
eat lunch at dn expensive hotel* 

Suggested Teaching Procedures ^ 

Motivation and Back^und . ^ ' . 

1\ Ask the children to describe some of their experiences eating 
in restaurants. 

• ■ *■ < 

2. -fow can you tell Whether or not the restaurant you are in is 
. in expensive one? 

Have any of <you eve» eaten in a restaurant all by yourself? 
\ ^ • * 

Javt any of you evet forgotten your lunch? 
* * . ' - '* - 

5/^Let*s read^tfbis story to find out what Charley decides to do when 
^ fh^ leases hl^j^ lunch at hooe* Heed pages 123-134 
' ^ ; • . . . , 

Pbllow Up (5ties,t^j|Shs 

i: Why did Omrley^decide to go to the King Chatles Hotel' for lunch? 
. / D6 you thi«|^t was a good decdlsion? 

y ' * 

2J ^ Did Charley have to eat Ixmch or could he hava sklppjed it? Have 
' you ever skipped lunch? 

3; Would you withSr skip lunch, or spend your lltst dollar on it? 

i 4* Is it ittportant to eat healthy, regular neals? Is it necessary to 
• spend lots of laoney on then? ' I 

5,, " Whi<ih is less pensive, br^hglng your lunch to school, JLting hot 
limch at Bchoi^^ or eating out? If you had yout choice Jwhich would 
yoq choose an*<*y? • J 

♦6,. How xpich nouey did Char4c| Jjai*!.; Waa^that enough to eat at the 
I ■ • ''King Charles? «vf 



' SlKt'^ for Ltoih Chu^ejr ' 

7. Whmt kind of luach did Charley order? Was hh «r«re-of how 

8, How could Charley have kept within his $lloo budget? 
- 9. Who "fayed iihe ddy" for Chatley? How? 

10. T?h«.tr da yro think wpuHliave fiappmed if 
not been there? How coQld Charley have paid the bill? 

11. How did Charley/s father »ay he could pay him back? 

12. What are so«e things Charley learned fro« this" 'experience? 
Related Aetivitifes • . • - . 

1. Bring in soae menus from different rtttaurants^ Ask the children to 
choose what they Vo<il,d eat for lunch, and totai tbe cost. Have thoa > 
determine whether or not they cOuld pay for this themselves* 

^ ' ' ' . * , ' ' . • 

2. Ual^g these menus, have the children choose different items totalllng^ 
^der a pre-arr^ged dollar amount for lunch, or for dinner. Discuss 
how this process can prevent an embar?asSljig situation. 

3. Ask the children to list foods that are li^ortant to eat, amd foods that 
are only pleasur^le to eat (like cake). Discuss how th^y choose 
among these foods. • 

Evaluation of Lesson Oblectives 

Ask the children to put tiiexaselves in Charley's position, and then rewrite 
the story telling what they would do in that situation. Be sure to ask 
them to Include the reasons behind their hypoth^trlcal bejiavlor. 



Story: Spmce Honkey Book: With Skies and Winga (9) Citm, 

. pa^es 139-146 

— v ^ ' — 

.Career, and Consuaer Education aiid Reafling Skill Objectives 



Coals - ^ ..... 

r 

CA 2 B Work, a dignified activity irith ri^ts an4 responsibilities^ 

CA 2 C Dei?endcnce bn others for welfare and survivals 

' - . . ' /\ 

Re3tetion8htp of the^Story to the Objectives 

J - 

This story shows scientists involved in specialized fdecisipns dtxring 
^rly pri&parations for manned space flight. 

Th;^ story develops thz above goals by shoving hov spientistt select » 
trail, ao^ care for the snail aonkeys used in the'^rliest space flights^. 

Suggested Tea^ching Procedure ■ * ^ " • 

.A. Hotivatioh and Backgrotmd 

1* Ask the children about their knovl^edge of early space travel. 

2. Do you thiz^ ve sent humans iQto space first, or vould'that 
be too dangetoiis'.' . 

.3. Would the scientists have any vay of knotd.ng ^^t« would happen 
to the huaans in space? 

, - • ; ' 

4. Let's read this story to find out about the animals .used in 
the eairliest space, flints. Read pages \139ri^6 

* B. 'Follow Op. Questions • ' * ^ 

!• Why did the scientists send aniaals up^ before huoans?* 

1. What was Hr« West's Job? Vh^ would you guess sone of his responsi- 
bilities to be? \ * 

3* Wbat-ijclnd of scientists do you think were involved ^in selecting the, 
laonkeys? ]' . I ^ 

4. What did the isyovOmty^ have to learn how to do? ' 

5* ^ How would the doctors know what happened to^the monkey ^s bqdy while 
it was in space? ' ^ 

6. How did the scientists create a safe environment for the monkeys? 
Why is this iiaportant? ^ • * . 

7. How did the doctors know TLt could withstand the rigors of space? 



- space Konkcy ' , -68t 

' * ^ • ' ' / 

8. Vfyy do you suppose aonkeye were chosen Ixistead of another kind 
of aniail? 

^ 9. Was the soace flight vijth Able and Baker successful? 

I0« Would Bep have been iiient Into space if soMthlng had happened to 
Able and Baker? 

Related Activities ^ 

1. See ''Relited Unguage Activities" TE p. J.83. ' i' 

2. Dlsctiss with the children how anlaals teach us nany things about 
ourselves. Ask for soae exaaples they can thiViV of> 

Evaluation of Lesson Obiegtives 

Children should be able to State how human space flight vould not have 
occurred without the prior successful use of these ^Mlff in space. 
In other words » how aan^s yelfardft^ space depended upon the the monkeys. 



. 7 
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Story: "America's tlrat Astronauts' Book! With SlfiLes and Wings "Ginn 

pages 148-164 (9) . . ' 

- Career and Consumer Education and -Reading SI;111 Objectives 

Goals 

1 A Benefits of respecting otiiers and self. 

C/L X B Interp^ersonal relationships with employers and fellow workers. 

' CA 2 A Personal, social , economic, and political reasqns for work. ^ 

CA 2 B Work, a dignified -activity with rights and responsibilities. 

Relationship of, the Story to the Objectives 

This story ceveals .the interpendence of the. astronauts tx^Sntng and work as it describes 
the first three mapned space flights. This story develp/^.the above goals by showing 
how ail the astronauts were involved- Vlth each flight ^^even irfjien they were not mannln^^ 
the spacecraft. , ' ^ 

Suggested Teaching Procedures 

A. HotlVatlon and Background 

1. Give children some of our early space history based on "Background for the 
Teacher'; TE p. 18&-189. 

2. See '"Leads to Motivation" and "Purposes for Reading" TE p» l90. V 

3. After telling the Children that the seven astronauts h^ trained together^ for 
two years, ask them whether or not they think the men had developed a close 
association. ' ' • : . 

4. Do you think the astronauts helped each other while they were taking tum^ with 
the actual flights? 

5. Let's read this story to learn how the astronauts helped each oth^. Reafl* 
pages 148-164. . , 

^B% „ Follow Up 'Question^ . * ■ 

\ 1. See ''After Reading" TE p. 191* 

2. How Iqjig had the astronauts Been training before the flights began? 

3. , Why do you suppose the training lasted so long? 

■ 4. What d3fe.'the otjher astronauts do during the -first space flight manned by 
^ "Alan B. Sbe^iird? 

* , » • • 

5.- What would have happened if Shepard had been sick? Why did they have a back-up 

, man? ' . • 

O ' , 

ERJC>. Who rode with Shepatd to the launching pad? Why? 
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Americans First Astrcfnauts -70^ 
^ . \. 

1, Do you suppose it took lots of people to prepare the^ spacecraft and launching 
pad f ot the flight? What other kinds oX workers would yoU guess wejre inrolved? 

8. What did John^Clenn do before Alan Shepard's flight? Why did this make Shepatd 
feel good? 

9. What was Shepard's most important responsibility during the space flight? Tihit 
were soxoe other things Shepard di4 j|tiring the flight^ / 

10. What happened to Virgil Grisson at the end of his flight? How did he depdid 
on the helicopter pilots? . / ^ . 

U. To prepare .for John Glenn's flight to orbit the earth, the h^p of many worker* 
at Cape Canaveral was required. Why do you stippose so niany people worked on 
. the Atlas rocket? • . . - ^ \ ^ 

12. What signal did John Glenn see from Australia? How, do you suppose it'inade hl« 
• feel? * . 

13. flow 4id Glenn depend on the people' in the training station? What were t;hey fihl 
to tell him about his heat shield? ^ 

14. How did the astronauts feel about each otherf Sow" do we know this? 

A 

15. What kind of people did the astronauts need to be? Why did .they want tp help 
with space e3q>loration? 

16. How do you suppose each astronaut felt after landing safely? 

17. ' Why were the astronauts jobs so important to all of ns? 
Related Activities 

1. See "Purposeful Rereading" TE p. 199 - 
1. Sea "Related Language Act ivitfeq" -TE p* 199 
3. See "Creative Activity"' TE p. 202 
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4^ List personal qualifications the children think astronauts would need to have. 
Evaluation of Lesson Objectives 

1. Children., should be able to state some of the responsibilities of the astronauts* 

2. Children should be able to state how the astronauts worked together throughout* eadi 
flight.^ - " • 

3. See Comprehension Activity 1 TE p. 200 ^ 

4. See Comprehtosion Activity TE p. 202 
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APPENDIX A 
SDpPLEMENTARI Mi^TEHlALS 



*• 

SUPPLEMENTARI Mi^TEHlALS * 
, AUDIO-VISCAL . 

TABLE OF COMTENTS 

^ ' ' ' * , . , "Ti 

Media - " . ' ! . Pages 

Films..., ! .1 

Filmstrips ^nd ^llmstrips With Records 7 

Study Prints ....a.. r . * 10 

Kics of >!acerlals 11 

Slide Sets 11 

Film Loops 4 11 

Exhibits i. 11 

Field Trips 1? 

Related Books 12 

. - I*- * 

75 



SDPPLEHQJTARY MATEffiUES ' 
AUDIO-VISUAL 

The follovltig llsta/o£ audlo-vistial media have been reviewed by ' 
pricaary teachers as having pertinence of carew M 

education. Annotated descriptions of 6ach iten listed can he found in 
District Mo« I audio visual catalogs. Thete has been no attest t made , 
to reference these media to particular stories; such cQrrespondence was 
found to be unrealistic when such oatchings were atteispted by the media 
Comi&Lttee. The teacher who is interested in extending goals embedd^ 
in certain sto/ry content should make the Judgment about Che use of the 
audio visual metiia. 

: Fims- 

African Girl - Malobi * . " 

Airplane Trip By J6t 
Al5T>lanes: A First Film . 

Airplanes Work For Us - 

Airport in the Jet Age ' , 

Airport in the Jet Age, A^ 

Alexander Has a Good Day . • 

All the Differences' in the World ^ 

Allen is My Brother • . 

Andy*s. Anittal Alphabet ^ 

Appreciating Our Far en ts 

Arabian Children 

Arctic Fishermen in World Trade 

Arithmetic In the Food Store 

Bakery Beat 

Bananas - Gold From the Tropics ^ 

Basic Ecology: What Ecologists Do • . ' 

Be Your Traffic Policeman 

Beginning Jleaponslbility: Using Money Wisely 

Behind the Scenes at the Supermarket 

Big Bakery 

Big, Big Harbor . . ' ' 

The Big Dinner Table , . . 

The Blue Dashiki: Jeffrey an3 His City Neighbors 
Boat Tirip ' ^ 

Boats and Ships / 
ioats. Motors, And People 
A Book Is to Care For • 

Boomsville * • * * . 

Boy and the Mountains'' 

Bread 

Busy Harbor 

Circus .Animals - ' 

Circixd'Day . • 

Cities and Commerce: Where We Get Our Goods and Services 

. Cities and Communication: Keeping the Community Informed . . • / 
Cities and Geography: Where People Live ^ 

^Cities and Government: Governing Our Local Community 



Cftietf'axvd History: Changing the City 

Cities and Manufacturing: Vhere We Hake Clings 

Cities and Protection: protecting Lives and Property 

Cities and Recreation: Places We Play 

Cities and Shopping: Where We Get Our Food 

Cities^^and Suburbs!. The Metropolitan. Area 

Cities and Tratisportation: Moving People and Goods 

Cities and Utilities:* Our Public Utility System 

Cities Are Different and Alike 

City Bus Driver 

The City Changes 

City Highways 

Clothing:" A Pair of Blue Jeans 

Coinmimities Depend on Each Other 

A Coianunity Keeps House 

Conservation; For the First Time 

Crab Fisherman 

The Crying Red Giant 

Dairy Farm Today 

Discovering Mood in Music (music composer) 
Division -of Labor: leaking the Things We Need 
The Doctor 

Duke Thomas, Mailman 
Economics - It's Elementary 
Economics* - Newspaper Boy 
Economics: The Credlit Card 
Economics: Workers Who Build Houses 
Eggs to Chickens . . _ 
Eskimo River Village 
Eskimos (Winter in Western Alaska) 
Evaa's Comer 

Everyone Helps in a Community 

Fall is Here 

families. 

Families and Jobs: -Risa Earns Her Dime * 
Families. and Learning: Everyone's A Teacher 
Families and Shelters: A House For th^ Hernandez 
Families are Dif f er§nt and Alike > 
Family Life in" India:' Ten of Us 
Family Life in Japan: Remember, I'm Me 
Family of the Island: Her name is Wasamath^ 
'PamiJ^rOf • the River: The River, My Home 
The ^rm Community 
Farm Family in Autumn 

Farm Family in Spring ' • , , 

Farm Family in Summer 

Farm Family in Winter 

Fathers Go Away to Work 

A Field Becomes a Town 

Finding Information (Expert on bird love) 

Fire Boat 

.Fireboat,»*,Reafly For a Run 
Fireman 2nd ed. 



Fisherman's Boy * 

Food Froa the SeE 

Food Store, 2aded - ^ 

Food: The Story ot a Peanut Butter Sandwich ' ' 

Foods From Grains ' 

-Fred Heets a Bank 

Freight :Trfltixi 

From Our Forests 

Fun of Making Friends 

Good Citizens 

The Great Country 

Greek Children 

The Harbor 

"Health in Oup Community 
Healthy Families (Zoo doctor) 
Healthy Teeth, Happy ^ Smile 
Here Comes the ^Circus 
Highway Builders 
Home For Butch 
The Hospital , 

How is €lothin^ Made: The Story of Mass Production 
How the First Letter Was Written 
If You Could See the Earth 
I'm' No Fool With. Fire 
J^n, Boy of the Netherlands 
Jobs in the City: Construction 
Jobs in the City: Distribution 
. Jobs in the City: Services. 
Jobs in the City; Women at Work 
Johnny Appleseed: A Legend of Frontier Life 
Judy Learns Ab^out Milk 
Kim Visits the Netherlands 
L^A.53: The Story 6f a Train 
Leamljig About Fruits We Eat 
The Lemonade Stand: What*s Pair? 
Let*s Build^a House 
Let's See: Hands Grow Up 
Let's Visit- a Shopping Center 
Let^s Visit a Tree Farm 
Letter to Grandmother 2nd ed« 
Litterbug . 

The tittle Airplane That Grew 

Little Engine That Could 

Little Garden . . 

Little feed Hen 

Little Smokey ' 

Little Train 

Little Tug That Tried 

The Long Haul Men 

Lumberyard 

Machities That Move Earth 

Magic Book 

The Mailman 

Slaking Cotpon Clothing 
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Han Uses and Changes the Land 



Our Friend the Pojiccaan 
Our . Land Needs Tour Help 
,Our Post Office ' 
Our Productive Resources 
Our RouQd Earth; Its L^nd, (Conservation) 
Our Round Earth: What It*s Like 
Raddlie to !the Sea " . . 
The Passenger TralA 2nd ed^ ' 
People Who Work Ip Factories 
People Who Work In Offices 
People- Who Work in Stores . 
Pier 73 / 
Pioneer Blacksmith - - 

Pipes in the House • a 
Policeman . . - 

The Policeman 3rd ed« 
Policeman Walt Learns His Job 
Pony Farm 
Port of Portland 
Poultry on the Farm 

Schools and Jobs: Lots of People Work Here 
Schools and Neighborhoods: Josh Gets a School 
See and Tell: School Days in Japan- 
Sheep and Shepherds - Rev* ed. 
Shepherd and His Sheep 
Ships: A"^rst Fllfa 
Ships In Dry *Dock 
Ships in Harbor 



Space Flight Around^the Earth 
Spanish Children 2nd ed* 
Stores in Our Community . 
Story of a Book (Bobk Authors) 
Story of King Midas 
Story of Peggy at the Farm 
5tory of the Gooise and the Gander * 
Tommy's Healthy Teeth . , 

Traitis:. A Bdrst Film 
Transportation By liiland Water Ways 
Transportation By Ship 
The Transportation Revolution: Story of I 
Trout Hatchcyy 
Truck Farm to Store 
Trxxck Fai^ier 
Trucks and Trains 

Trucks in Our Neighborhood: , A First Film 

Tugboats and Harbors. 

Uncle Jim'^s Dairy Farm 

Urban Ecology: Ga;:bage Disposal 

Values: Being Friends 

Veterinarian Serves the Community 

Visit to the Waterworks* 

Water for the City 

Water Pollution: A First Film 





We lAvt in the City 

We liake Butter 

We Make Choices 

We Want Goo^s and Services 

Wee Geese 

What Do Fathers Do? 

What Do I Receive For liy Honey? 

What Is a Connunity 

What Is Honey? ^ ; 

What Our Town Does For Us , 

JHheat Parmer 

Ijhen I Need More Money 

Why Communitites Trade Goods ^ 

Why Fathers Work 

Why People Have Special Jobs: The Man Who Hakes Spinning Tops 
Why We Have Laws: Shiver, Gobble and Snore 
Why We Have Taxes: The Town That Bacl No Policeman 
Work Around the World . ^ ' - 

Workboats of the Harbor 
Worker in Our Community 
The World of Work: Tugboat Capt^ 
Your Daily Bread 
■Your Friend the Soil 
Zoo Baby Animals' (Zoo Keeper) 
Moving People in the Community - 
Turn- a' Handle, Flick a Switch 
America: "Hy Country 
The City I See . . 
Cbmmunity Services 

The Craftsman , ' . 

Economics For Elementary: A Day in the Life of a Dollar Bill 
Economics For Elementary: Division of Labor 
Economics For Elementary: Interdependence - 
Economics Fpr Elementary; Land, Labor and Capitati 
Economics For Elementary: Trade 

Economics: Money . . . / ' 

Family Life Around the World Series: ^FaBiily of tht Mountains: 

* ' A Peruvian Village 
Farms Around the World 
The 'Food Cannery 
E'ood For the City: Produce 
Food For the City: Wheatland Flour ; , ■ 
. Garbage 

.Growing Up On the Farm Today / 
• Horse Farm. \ - ' ; ' ' ^ . 

' Jobs in the City; Manufacturing , * 

A Letter to Amy 

Little Train, Litica^e T^aip . ♦ . 
Milk: From Farm td Y0U . . ; ' 

Moving Goods in the .Community 
Pat Explores .His City * . 
Ramon, Boy of Luzon 
Watch jbut , f pt My Planet 
The Weatherman: ^ Scientist 
What la a-^ity? ; 
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Mhat Shall I Be? " ^ ^ 

Why We Use Honey: The Fisherman Vh6 Needed a Knife 
City Tree 

Dockslde r 

Economics For Elementary: Arctic Fishermen In World Trade 

Family Life in Malaysia: We Live In a Kampong 

Land Pollution: A First Film , ' „ ' 

Learning to Use Honey 

Haurlce ^endak (Author) 

Morning Harbor 

Neighborhoods Change 

Parents— Who Needs Them? 

Spend » Spebd 

There's Nobody Else Like You 

Uncle Smiley^ and the Junkyard Playground ^ 
Uncle Smiley Follows the Seasons 
Uncle Smiley Goea Camping 
Uncle Smiley Goes Planting 
Uncle Smiley Goes Recycling 
Uncle Smiley Goes to the Beach 
Uncle Smiley Goes Up the River 
A Walk in the Woods 
I Wh^t Is a Fa^ly? . 

• Why We Heed'.Each Other: The Animals* Picnic Day 
Modem Post Office . 
Veterinarian Serves the Community 
Bus Driver 
My Milkman, Joe 

Legend of Johnny' Appleseed ■ ' 

Space Flight Around the Earth ^ 

.Sf^ace in the 70* s 

Man in Space t^e Second Decade 

Bakery Beat 

Communications: A First Film ^ 
Communities Depend on Each Other 
T!ie Doctor * - / . 

' Fireman , 
Fire Boat — Re^dy For a Run 

The ^ield Becomes a Town ^ / 

■ Weather • • . • 

Weather Scientigts 
' Rain ' ' . ' 

Rainy Day Story 

Policeman - - . - 

The Poiiceman * 
Policeman Walt Leanjs His Job 
• * Modern i;ost Office 
The Mallxaan * 
A Tree is a Living Thing 
Shoemaker ^nd the £lves ^ / 
Yetetlnaiflan Serves the Commt^nlty 
Family- dn the Purple House 
Saf ety on^ the Playground^. 
. The Dangerous Playgrout|| 
Shivers, Gobble & Snore~Why We Have Laws 
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Children's Llteratttfer" Sie^f' 'is : -Pxp i,, - v- ''^^i 
Children's Llter^iure^! Set. 6,: J.ear ing. Aboiit Utetatti^e Xvi^.tji^oira) 

. EconoMcs For friiw^lcs (wltbk.r^lord) VvV- •; •.' • v-'' 

Hear He, See <cW»ctte- tapldV'-^^^ V^V'l'""' " - -s^^^"^'""' 

Medicines , "-fi^8s, ant. Healthf ui"'tit.iag-, N.. . . • - ; ' ' . V" , ' W " ' 

Mysjtcry Gued.t_ U, (cassette _|^'(sfe> . ) ' - ^. - '-^vV ^ 

'" . _ Mystery. Gpes't IB. (cassette 't'^^)", "\ v V-.,."" V'-: " . 

" 'Mystery' -G^jt/lC''--|c?^Vette"t^^ ■/ '•'!;,■ '"C " - 

-Mystery Gapat'v2ii;>icttisetjts^*«^ f \' «. ' 

, MyaTtefy Gu«*st, j^.^9[<:i*set^ tape)' - t • ' " • . 

Mystery "fttte$t^,J^ •(casss^ijct'V^ • / HV//' '■ .'" 

■•, Nuttitloa " - v\ ■ '•s;, ."n"-"" -.- •. ".;'-t'-'" 

Nutrition :For liiltlejPhi^^^ V; ■ • ^" 

The Port? Gateway tP tr^jfe- and Careers, 3. ;C«afa^tte ta^te) • 
The Port: , -Gateway to Ifratie and Careers (c^^isette tApe) 
Stories ani^ Pibles Eor; Scit^pe . • j . " V 

The Story of Spaipe. Plight '(>»iith recoifd) * ■ . ' v 

, - Tall Tales iji AaeHcan i!blklor^ Set 1 (with tecord). ' - \ 
Wise Cl(o"l49s 'CllS -.caiBsettes) . ■•<;■' ' \ 
Adventutjs^'-of j<Shsn ' \ '' „ , • '- 

The Adven4fl*rea pf ?auj Bunyan: An American Follttale (with record) 
the AdveptuW"<^f the Lollipop pragdn (with recbrd) • , 
/ ' Africa:. tqcu^;Oi(,^^ A%ita (with re^ " ^ 

^ .Africa: Poc^vjs %^^fefft A'^i<aV(with reOT^^ 

Ahmed and A(l^--.oKthe/'Deaie«^^^^^ x ■ 

Airplane- Trip .'^ ^ -V', "'^ ' ' " 

Airplanes and 5pw ThiS^rJly ^ • -v-.-.. \ 

Airports and Airplanaisv'.';^ ^•■■\ .."'v-. A' ' "' 

• 'All of Us Together ' A:,., "''.^'^ . '■ ^ , 

America:- People, Product!^ ;and '|Sesources ;\ v.^ 
* The American Covboy (\?ith tecotd^) ' - 

* Andy Lends Money to the B^ak • . ' • - ' 

The Bakery j . " * 

Big City Workers • . 

' ■ • Bread , ■ / . , , ^ . •. 

Building a Home ' . ' • • 

Bus 'Driver- • , . . ..• ' ' . *. 

. Buses' at Work ' ' ' , ' . ^ • 

Carrying Freight ' r - ;^ 

The Changing City; City -and Cou^ry Contrasts (cassette) . 
The Changing City: Energy For the City (cassette) 
The Changing City:\ Movement in the City (cassette) 
The Changing City: . Problems in the City (cassette) 
The Changing Cityf Renewing the City (cassette) ' 
The Changing City: 'Size of the City' (cassette) . , 
The Changinar City: Taking Care of the City (cassette) 
The Changing City: j Transactions Within the City .(cassette) 
Children of " the Inner City (with record) « • ^ ^ 
Community "Helpers - "A" 

CommOftity Helpers "B" ^ . * 

Community Helpers For Ifealth 
'Community Series: Agriculture and Industry 
Community Series: Syst.ems in Our City . 

•. .' ■ ' ^ ' : / 
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Coaounttir* Series: Transportation 0^' ' ♦ 

N Comox&^ Service Series 
Going ^Shopping / ^ 
The Grocer ^ 

Harbor Boats it Work . 
-Barber <:oxaatmity - * . 

Health Helpers ^ s 
How Dur Service Station Helps Us 
H6w '^e City is Fed ' ^ . ^ 

How We Gep It ^ 

Knowing Our ^School (xd.<^ -record) - 
t^^rry Helps the Police - • 

L^eaming.to Live Together, ?t. I - ' . 

The Little Red Hen • 
^The MallTn^rt ^ ' ^ 

Mankind in Motion (with*recdrd) 

^ Money E^n^eriences . ^ 

; Mop Top, (Barber) . <with' Vecord) / ^ 
*Mother Qoose Village Fire Department 
Mother QoQse Village Lake and Police Station 
Mother 8oase •Village 'NeiTSpapexf^ * • . , 

Mother Goose Village Post Office * 
Mother Goose Village television .Station 
My Dad' is a Cattle Poancher 

My Dad is a Cotton Fanner • ^ ' *• 

My Dad' is a bairy Farmer • ' ' ' ^ ♦ 
}p .Dad is a*^rult Farmer * * - • * 

* iiy Dad is a Hay Farmer' ^ 
hty* Da,d is a Poultry Farmer 

My Dad is a Shfeep. Rancher » . 

My Dad Isa Truck Farmer 
My *Dad is a Veterinarian • . 
^Ify Dad is- i 'Wheat. Farmer ^ ^ , V* 

NeighBorhpod Workets * ' • - 

Our Fire Department 

Our Government and How It Works - • " ' . 
Our Health Department • ^ 

* Oxir* Library ^ ^ " 

Our Police Department ■ , V . 

Our ?ost Office * / / 1 , . ' 

, pur Working World: Cities at Wo^k L (with ret^ord) 
Our Working World:. Citie? at Wofk 2.<with reccaai)* - 
Qur Working World; Gitiea at Work 3 (with record) 
Our Working World: Cities AtT.Work 4 (with . record) 
Our Working World: Cities at Work 5 (with record) a 
Our Working World; Cities at Wotk 6 (vitl? record) ^ ^ 
Our Working Wot^ld, Grade 1 (Lessons .l-28yfwith record) 
»Our Working .World, Grade 2 (Lessons i-i6) (wi'th record) 
Passenger Trains at Work , , 

Playli% Community Helpers ^ 
The\Poll,ccitian J ^ 

Policemen and Firemen 
Policcrfen nt TJork 
Post* 0£ftc^ ^Workers. : 
Schqol Heipera / " ^ • 




School Series: Our School Workeri ^ 
Sevea Little Postacn » ' 

Shopping For Groceries ' . . « • ' , 

Visit , to the Peatist • 
yhat is Profit? _ X' . : 

What the Bank Does With ^dy's Money ■ .. ^» . ^ . 

What Wc Need ' * 

Where Food •Comes from: .Eggs For You to Eat . . 

Where Food Comes From: Mlk Fron the Cow to ^ You , . . 

Who Helps Vsl *V (with record) 

Why We Use Honey - " ' 

The Wonderful World 6f Wbtk: Carrying the Mail (wiih record) • , 

•The Wonderful World of Work: Drug Store Workers (with record) 
The Wonderful World i^f Work; Gas and Oil Service Workers (witi record) . . 
The Wonderful World of Work: Meet the mikiwn (with record) \ 
The Wonderful World of Work: Service Station Workers (yLtii record) 
The Wonderful World of ^ork: • Supermarket Workers (with reco,r|i 

• The Wonderful World of Work: Telephone Workers Who Make ^e fhone 

, Mni. (with recof d) . „ ' ■ - ^ * 

The .Wonderful World of Work: Working With Electricity (with record) 
Workers. f or Beedth : , " . ...... ... 

Working in tl^ S. Coanunities: Group 1 (widj record) ^ ' 

Working dn U. S. Comaunfties: Group 2 (with record) 
The World Above Us--'(A3trono«ier) 

Your DailjE Bread , " / ^ _^ 

Economics in the Hone, School and Coiiwmlty: Kit 1 - Interdependence (with record 

Learning to Live Together, Pt, 1 . 

l^iaary .Economics (with record) • ^ ' 

•CoBmunity Helpers "A" • ' 

STUDY PRINTS ' * . ■ 

Oiildren of Aniexlca 

The Dairy ' . - ' . ^ ^ • ' ' ^ 

Dairy Helpers- • ^ ^ ^ ;^ 

Exploring Space: Man on the Moon ^ - • ^ * 

A Family At Work and Play u> , ' - 

The Farta * * ^ ' 

.Faro and 'Ranch Anliaals, * 

* The Fire Depattanent ■ 
The Fire Department, As'' 
Fire Prevention _ ' ' 

Ho^pitaJL Helper* ^ * ^ * o ' . . 

^ov Pfeople' Travel in the City • \ . ^ . 

Keeping the City* CledJi and Beautiful' 
Medicfl Helpers , - , 

Moving Goods^^or People in the City , . : . * 

Neighhorhobd Friends and Helpers ^ ^ 
The Police Department ^ , ' 

Police Department Helpers 
The Postal Helpers 

The Postal Service ^ * , . 

,Red Hen * * , ' 

School Friends and Helpers _ , 

Supermarket Helper/j ' . * , 

tte All Like Milk - . ' . v . - 



Happy, Safe an^ flcalthy: Staying Well All the Time 

Happy; Safe and Healthy; Things We Care Atout 

Happy, Safe and Healthy: We Help and Share 

Children* of Aaerica ^ 

Man Puts Energy to Work 

^ Wonderful Coratrsu rSet >r Its Workers , 

^erican^ Legendary Characters 

The Astronaut: Training and Equipncnt 

Best Word*1?rograa Ever (Richard Scarry) 

Building Toward the Moon^ 

Countdown to Splashdown . ' v 



KITS OF MATERIALS 
% 

Dental. Care Kit . . 4 > 
Egg, Incubator (Chick-Chick) 
Eskiao and Tlipgit Realia Kit 
Firemari^s Tool Kit 

People> P,laces, Products . " 

Water Transportation Kit * , , 

Chickctr Littie-Count-To-?Tep . - - 

How T^u the -Elephant Got Hdls Farm Back: A West African Folk Tale 
I Can, Dnit 1 . . • 

a Can, Unit 2 . * 

Incubator - * . 

Just Right Job Stories 

Paddle-to-tMe-Sea . ' 

■^Ihe Sea Monster and the Fisherman: An Eskimo Folktale 
fi^^«^disaking Kit % 

tJhtxm . ^ 
Chum Kit 

The aity (Match Kit) 



SLIDE SETS 

• 

Farm Animals 

All About Airplanes; Airport Workers 
All About Airplanes: Kinds of Airplanes 
All About Airplanes: Parta of an Airplane 
coi^soon Fan and Ranch Animals 



FILM LOOPS ^ 



Ganging Up 
The Cheat 



EXHIBITS 



Cows 

Dairy Farm Model 



FIELD TRIPS 

* 

Airport Tour 
Alpenrose Dairy 

American Rhododendron Test Garden 
Bakery Tours 

Franz Bakery • 
National Biscuit Co* . * . 

Beverage Industry Tours 

Portland Bottling Co. 
ChildrexT's Art Museum » 
Dairy Farm Tours; ' ^ 

Alpenrose Dairy 

Sunshine Dairy 
Oregon Historical Society 
Laurelhurst Park 
Farmers Market 

First National Center Museum 

forestry Center " ' , 

Georgia Pacific Historical Miiseum 

Hoyt Arborettnn ' ^ . 

jCendali Planetarium " * V ' 

Lloyd Center Tour , ' 

Jantzen Beach Shopping Centeip ' , 

Oregon Historical Society (Pioneer Life-special program) 

Oregdn Museum of Science and Industry (CMSI) 

Boyd's-; Pet Shop 

• Portland Parks and Playgrounds . • • 

Printing Industry Tours ^ 
Railrpads^del (Colusibia Gorge Models Railroad Club) 
Trains and the flailroad Station 

.Portland Zoo ; 
Amtrak 
Trucking Industry Tours . 

PySter Co. ^ 

Frpjj^ht li ner Corp. ^ 

/Walking Tours ^ " « • 

Zoo 

/Post Office 
Gas Station 

Neighborhood Bank . 
Humane Society 
Neighborhood Class Wdlkd 

RELATED. BOOKS 

« • * 

At The Library - Colonius 

I Want To Be a Librarian - Greene x • . 

Policenen*- pillon'' 
Policeman Soall - Lcnski 

You-Visit A Fire Station,- Police Station . , 

Where Are The Mothers - Marino 

Lets Go To A Police Station - Sootin 

Lets Find Out About Policenen- Shapp 

What Do They Do? - Greene-Kessler . ^ 

. . ' 86. 



Thcf Vkn in The Manhole • Sage-Ballantine 
Cjur Frlejidly Helpers- - Hdffaan 
Policerntett arid Fircfflea - Miner 
The True Book of Money.^ - Zlkin ^ '^ 
Lets Go To. A Bank - Sootin 

LBts Go To A City Hall ^ Volf f ; 

Want To 'Se A Teacher ^ Creen< * 

Lets Go To the Post Office - Buchheimer 

nt. Zip and the $• Mail ^ Barr ; 

I Want To Be A Postman - Green^-^> 

I Want To Be A Ship Captain * Greene 

Lets Go To A Garage - Goodspee'd 

When I Grow Up - Lenski 

I Know A Baker - Jritani- 

I Want To Be •An ^iwal Doctor - Greene 

I Want To Be A Telephony Operator, - Greene • 

1 Want to Be "A Doctor Greene ^ 

Firefiien - HeffLef inger , . - . 

I Want To Be A Fireman ^ 

Truck Drivers: What JDo They Do? - Greene-Kessler . 

'JThe Dairy - Hastings ^ ^ ' 

""i Want*To Be A Tafm^r' -"^TTreene 
At The Dairy - Hastings • ^ ' 

I W^nt To Be A Carpenter - Greene 
I Waht^ To Be A Baseball Player - Greene 
The True Book of Houses - Carter 
Cowboys; • What Do They Do? Greene-Kessler 
Cowboy Small ^ Lenski ' - 
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APPKHDIX 5 



CBO$SREF^£NCE OF GOALS COKCEPT^ESCK^PTOR 



TEBMS AND STORIES IS BASAL READERS 



TABLE OP CUHTESiTS 

Goal Statcftnt Pagts„ 

Th« students vUl be able to recognize: ^ 

Car .Ed. 1. the physical and caotional benefits of understanding 

end respecting self and others throu^iout life I 

Car .Ed. 1. that success in his career is dependent on satisfactory 
interpersonal' relationships with employers end fellov 
woricers. .^^^ , v/, ••• ..l 

Car .Ed. 3. the personal, social » econcs&ic and political reasons 

for vork in our society 3 

Car.Ed. 4. that work is a dignified huaan activity T»hich gives rights 
— ' — ^ ^f^^ryA y^Ttffi>^ mttpgaagj^j tlities froa i ts participants 4 



Car.Ed^ 5. that in our society he is dependent on the goods axid 

services of others for his velfare and survival •••••5 

Car.Ed. 6. die physical and psychological reasons for work and 

leisure activities* ^ 

Con.Ed* 1^ hov resources are related to ne^ds and vsQts 1 

Con.Ed. 2. the skills needed' in th# decdLsion-oaking process 2 

Con. Ed. 3. effective Shopping techniqxies ^. 3 

Con. Ed. 4. hov consuaer skills can intprove st^dard of living 4 

Con.Ed.^. the relationship of supply and denand. •....S 
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APPENDIX B 

Crossreference of G<Sals tnd Concept-Descriptor 

Terms end Stories in Basal Readers - Houghton lliffUn 

Career Education Goal: The student recognizes the physical and emotional 
rareer Education ^x?ax ^^^^ understanding and- respecting self and 

• others throughout life. 



Cotxcept-Deacriptor 



^ Benefits 
Cooperation 
Acceptance of others 

- Sbartns 

Interpersonal 
relationships 

Resourceftilness 

Personal 
satisfaction 




Dinpsatxrs (3) 

Dinosaurs (3) 

Rainbows (4) 

Signposts (5) 
Signposts (5) 
Rewards (7) 
« 

Pahorasia (3) 
Fiesta (9) 
Fiesta 19) 



The Biggest One 
In the Play' 

- The Animal With So 
Hame 

Sever Go .Sviniiixig 
/ With a Porcupine 

" Hooray F8if Jaipur 

The llitten 

Dovn, Down 
fhe Mountain 

>-E4die and the Doll 
■*Ja2r 

Rupert Piper" 
Becomes a Hero 



61-69 

162-165 

77-97— 
177-193 
259-284^ 

211-226 
160-165 
296-308 
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Career Education Goal ; The student retognizes that success in a career is 

dependent on satisfactory interpersonal relationships 
vldi eoployers and* fellow workers 



Concept-Descriptor 
Terms 



Interpersonal 
relationships 

Sharing labor 

Cooperation.. 

Planning 

Job description 



Haaie of Textbook 
(Level 



Story Title 



Pages 



Tigers (3) 

Dinosaurs (3) 
Dinosaurs (3) 
Rainbows (4) 
Sainbovs (4) 

Signposts <5) 

Sacrats <4) 
Panoraoa (8) 
Panorama (8) 
Psnorsaa (8) 

Panorama (8) 
Fiasta (9) * 
Fiesta (9) 

Fiesta (9) 
Fiesta (9) 




Dsn and the Real 
Xig«r 

Wa Mrnik Dogs 

Red is ^ica 

Pedro*s Bike 

Never Go Swl 
With a Poretipine 

Roberto is Al^ 
a Problem 

Jasper Makes Hosie 

Henry. Ford 

. Eddie and the Doll 

The Snake 
in the Carpool 

Who Needs Punch? 

Doctoring' an Elephant 

Ronnie 
and the Admiral 

Jazz 

Rupert Piper 
— iee o ie e a H e r o 



37-45 

13-17 
52-59 
98-115 
.162-165 

29-42 

139-141 \ 

211-226 

9-34 

62-63 . 
28-39 - . 
42-59 

160-165 
296-308 
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Career Education goal : 



Concept-Descrlp tor 
Terns 



The student recognizes ^e personal^ social and econoaic 
reasons for work in our societv/ 



Hame of Textbook 
(Level 



Story Title 



Pages 



Reasons for vork 

Service to others 

Conservation 

Improving ones 
level of living 

Sense of voI^th 

Personal planning 

Respect for others 



Repair and 
maintenance 
i 

Skills and talents 



Tigers (3) 
Tigers (3) 

Dinosaurs (3) 

Dinosaurs (3) 
Dinosaurs (3) 

Signposts (5) 
Secrets (6) 
Rewards (7) 

Rewards (7) 

Panoraxoa (8) 
Panorama (8) 
Panorama (8) 

Fiesta (9) 

Fiesta (9) 

TiMta^W ~ 
Fiesta (f) 



/ 

Tigers.,. Here Me Come 

Dan and the Real 
Tiger 

The Biggest One- 
in the Play 

We Walk Dogs 

The Anljnal 
With No Name^ 

Hooray For Jasper . 

Jasper Makes Music 

Hr« Picklepav's 
Popcorn 

Dovn» Down 
the iSountain 

Henry Ford 

Eddl« and th« Doll 

The Snake 
in the Carpool 

Hottnle 
and the Admiral 



27-35 - 
37-45 ' 

4-11 . 

li-ir • 

61-69 

77-97 . 

187'^m 

148-165 

259^284 

139-141- 

211-226 

9-34 ' 

. "» ' 
42-59 ' 



A House of Aquanauts 138-139. 



Btave {Cate Shelley 

Case of the 

Mysterious Tramp 



265-276 
284-293 



Career Educatloa Goal; 



the strident recognizes that work is a dignified husan / 
activity which gives rights to and re<|^uires responsibilities' 
fro« its participants* 



Concept-4}escripto 
Terms 



Ease of Textbook 
Oevel) 



Story Title 



Pages 



Skills and talents 
Reasons for work 
Special knowledge 
Dignity of work 
Sense of worth 
Responsibility 
Pride in %rark 
Resourcefulness 



Dinosaurs (3) 
Dinosaurs (3) 

Donosaurk (3) 

/ 

Secrets (6) 
Rewards (7) 

FlMta (9) 

FlMta. (9X 
FlMt« (9) 
FiMta (9) 
Fiesta ' • 



V# V«lk Dogs 

S«i Is Nice 

Ths AnlBSl 
With No Hsms 



13-17 
52-59 
61-69 



jMp«r Hakes Husie 187-192 



Down, Do«a 
th* Uomtaln 

. Ooetorlsg 
an iSlephaat 



259-284 



28-39 



. . A. Hfl^iW.o^^AqpszwiU* . .139.-139 
J*z« , 160-165, 

^ Brave Kate Shelley 265-276 



Rupert ?iper 
Beeoaes a Hero 



296-308 .t 



Career Education Goal; 



ConceptH)escriptor 
Terms 



The strident recognizes that In our society he Is 
dependent on the good and services of others for 
welfare and survival* 



Hame of Textbook 
(Level 



Story Title 



his • . ; 

Pages 



Dependability 

Concern for others 

Sense of worth 

Interpersonal 
relationships 

Safety 

Service tp otherlC 
In tjOf dependents 



Tigers (3) 
Tigers (3) • 

Dinosaurs (3) 
Rainbows (4) 
Signposts (5) 

Signposts (5) 
Rejraid3 (T) _ 

P^rama <8} 
J^oraxoa (8) * 
Pan^taxsa 
.Fiesta; (95 

.rilssta (^j 

Fiesta (9) 
•FiestA. (9)..v.' 
Fi^ta^ 



Tigers, Her 9 We Cotbe 

Dan and the Real 
Tiger 

One^y Tickets 

Pedto*^ Bike 

Roberto is Always 
a Problem 

The Hitten 

l*.\PicWLep*w:s 

?opcom 

Henry Ford 

Eddie and the Doll 

Wbo Needs ']^ch? 

«•* i" . 

. Doctjdl^tnij 
tn-.lElephant. 
■ ' • * ' ♦ ^ 

.•'••Etonnie 

and tni^-.Adtai.ral 

/ Ebuse^of^g[ua n&uts_ 

Bravfj Kate Shelley • 

. ttase of ^he . 
My ttferious tx^ap 



27-35 
37-4S 

27-35- 
98-U5 
29-42 

177-193, 

13Sl-14i 
■ 211-226- 
62-63*- 
28^39' 

42f59 



265.-276 



'284-29' j 



Career Education Goal ; The student recognizes the physical and psychological 

reasona for work and leisure activities* 



Concept^escriptor 
Terms 



Name o£ Textbook 
(LevelV 



Story Title 



Pages 



Leistite 

Leisure vs 'industry 

Reasons for work 

Maintenance 

Alternative 
life styles 

Work and play 



Planning ones future 



tigers (3) 
Tigers (3) 

Ficsca (9) 
Fiesta (9) 

Fiesta <9) 



Tigers^ ^ere We Come 27-35 

Dan 37-AS 
and the Real Tiger 

Jazs " 160-165 

Case of the 284-293 
ttjnteribsis Ixaap 

Rupert Piper 296-308 
Beeoaes a Her? 
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'Consunier Education Goal: 



Concept-Descriptor ^ 
Terms ^ 



Students will be 
related to needq 

Name of Textbook 
(Levels) 



able to recognize how resources are 



and wants » 



Story Title 



Pages 



Necessities 
Luxuries 

Skills and ablXitles 

Purchasing power 

Making choices 

Ability to buy 

Availability of * 
resources 



Dinosaurs (3) 
Dinosaurs (3> 
Rainbows (4) 
Rainbows (4) 
Rainbows (4) 

Secrets (6) 
Rewards (7) 

Panoraaa -<8) - 
Panorama (&) 
Panorama (8) 



tfe Walk Dogs 
One-Way Tickets ,^ 

« 

Top Haay Bozos 

Pedro's Bike 

Kever Go Swlinming 
With a Porcupine 

Jasper Hakes Music 

Down, Down 
the Mountain 

Henry *^ord* - ■ • 

Eddie. and the Doll 

The Snake 
in the Carpool 



13-17. . . 
27-37. 
57-7S 
98-115 
162-1(55 

187-192 
259-284 

-I39-14r 
211-226 
9-34 




Conaumer Edacatlon Goal; 



Concep t-Dc3criptor 
Terms 



Stxxdezits will be able to 

deciaioa*<naking process. 
« * 

Kame .of Textbook 

(Levels) 



tecognlze the skills 6f the 



Story Title 



Pages , 



Making Choices 

H^da vs wants 

Needs va desires 

Ability to buy 

.Skillful buying 

The wise buy 

Products and 
knowledge 



Comparative 
sfaoppi2\g 



Tigers (3) 
Dinosaurs (3) 
Rainbows (4) x 
Signposts (5) 

Secrets (6) 
Secrets (6) 
Rewards (7) 



Tigers, Here We C6Me 27-35 

Oae-Wey Tickets 27-3.7 

Too Many Bozos 57-75 

Roberto Is Always. 29-42 
a Problea » 

Jasi^er Makes Kuslc .187-192 

Shopping Spree 218-219 

Down, Down ~ 259^284 

the Mountain, 

^ The Snake • - -9^34 - 
ifi th^Ca'rpoo^ 
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Constmer Education Coal : Students will be able to recognize effective shopping 

techniqxtes 



Concept-Descriptor 
Terms 



Nazae of Textbook 
(Level) . 



Story Title 



Pages 



Making choices 
Cfoaparati^e buying 
The wise buy 
Product knowledge 
Advertisements 
Skillful buying 



Secrets .(^) 



Shopping Spree 



218-219 



Consuner Educatlon^al ! 

Spending witjiln 
. ' an - income 

Savings vs spending 

Prorductl-vlty 

Wise use of resources 

^Comparative buying ' 



■ Students will be able to recognize, how consumer skills 
can Improve a standard of living. • ' 



Dinosaurs (3) 
Rewards (7) 

Rewards^ (7) . 



Red is Nice 

Mr* Picklepaw^s 
Popcorn 

Down, Down 
the Mountain 



52-59 
148-165 

259-284 



Consumer* Education Goal 
-Supply vs demand • 

K 

Needs vs desires 
Resources 

Alternative choice* ^ 
Overcoioing shortages . 
Surplus vs shortages 



Students will be able to recognize ttie relationship 
between supply and demand.' 



Signposts (5) 
Rewards '(7) 



The Mitten 



> 



\ft. Picklepaw's 
Popcorn 



177-19a 
14&-165 
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APPESDIX C 



LEARNHrc ACTIVITY MODULES 



TABLE OF CONTENTS 

^ /ages 

Overview of Module Components 

Concepts and Activities 

' . ' 
Car.Ed. GoaJ The student recognizes the physical and etootlonal 
benefits of understanding and respecting self and 
others throughout life 2 

Car* Ed. Goal 2. . The student recognizes that success In a career 
15" dependent on satisfactory Interpersonal 
relationships with employers and fellow workers. ^. 3 

Car. Ed. Goal 3. The student recognizes the personal, social and 

economic reasons for work in our society....- 4 

Car.'Ed. Goal 4. The studjsnt recognizes that work is a dignified . ' r 
hunan activity which gives rlghCs to and requires A 
responsibilities from, its participants 5 

Car. Ed. Goal 5. The student recogniiees that in our society we are 
dependent on the good and services of others for 
our welfare and survival . . » „ \ ^ 6 

Car.Ed.^ Goal 6. The student recognizes the physical and" 

psychological reasons for wdrk and leisure 
• activities / 1.7 
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APPE^DDC C 

Learning Activity Modules * .J 



Career fiducatioti Goal (See p ages 1-6) - . • 

Concepts developed by this goal • 

I. Considec one or mote of these q<5ifcept terms to be pertinent tio the objectives 
that might be developed in this module of instruction. ^ 
(See list5. .fQllflKin&. each go^l -statement )^ ^ ' 



1 



II. Select as many of these activities as reasonable to develop this module. 
The details of each component can be found in the publications lis,ted under 
each activity heading 

Instructional -Activities 

A, Basal reader 'Stories - see Appendix B for stories listed for each career 
education goal. Read each story ^uide» for particular concepts developed 
through the use of the Teachitig Guide. Particular stories may prove more 
productive when used with these activities. 

B, Audiovisual media - see Appendix A for lists cf^^^lms, films trips, records, 
cassettes, study ^prints,, slide sets, film loops, exhibits, fierj trips, 
and other related books. The list of reading selections are not exhaustive 
by any oeans. Consider asking your building librarian to suggest titles 
related to certain basal Reader stories. Add others that come to mind as 
you become better acqtjainted with the concepts that are subordinate to 
this goal statement. 

C, Small and large-group.>Kf€lArltie8 - these activities have been lifted, from 
three commonly-us^d^ortland area publications. 

£reer Education, An Idea Book y Area II, Portland Public Schools, • 
Portland, Oregon' 

/ 

2. Career Education In the Elementary Curriculum , The FLAB Cluster Schools > 
'Area III, Portland Public Schools, Portland, Oregoui 

3. Elementary Career Education Starts With Awareness , Area l!, Portland Public 
Schools, Portland, Oregon. 

D, Plrect .experiences - this section is provided as an 'open space with no 
references. Write in a^y experiences you have heard about, even one that 
has occurred spontaneoxxsly in the classroom. These are the kind of ideas 
that nay never reoccur, but because they clicked and meshed, with your goals 
the stage needs to *be set for them to create an awareness among other 

^ children at another time. < 
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^ • APPENDIX C 
Laming Activity Modules- 



Career Edtication Goal : The student recognizes the physical and emotional 

benefits of understanding and respecting self and 
others throughout life. 

I. ^Consider one or more of these concept terms to be pertinent to the objectives 
that might be develop.ed in this module of instrxfl:tion. 

^Benefits Cooperation Atceptance of others ^Sharljig labor ^Interpersonal 

•relationships ^Resourcefulness Personal satisfaction Volunteerism. 



C. Small and large-^roup activities • ^ . 

1) Services, Goods; Knowing Person's Occupations - Students will acquire 
knowledge of careers of otherfl that are available to themselves » 
An Idea Book> No. 112, 113.' 



3) 



Similarities and Differences in Occupa,tii^n - Students will become aware 

that occupations have their differences and a suitable career e tsts 

for everyone, living dnywhere in the world. An Idea Book . No. 116, 117, 131. 

Special Names Given to Leaders - To familiarise students with special 

names and titles given to ^people to describe their work and responsibilities 

teach about job descriptions. An Idea Book ^ No. 212, 222. 



^) Understanding of Needed Ttainlng, Skills, Needs and Services of Certain 
Occupations - Students will discuss, then develop a chart to delineate 
information about Job descriptions, "training needed, tools, skills 
needed ^d services or goods produced. Elementary Career Education 
Starts With Awareness, p. 50. , 

.5) Construct an *'A11 About Me'*' jBook - Students will " use drawings and other 
visual tactile devices to itadicate their concepts of themselves according 
to several personal characteristics. FLAB Activity Ca rd No. 3 

6) Under standing Moods and Emo^tjons - Through use of study prints facial and 
body langixage xdll be evaluated to discuss personal moods and feelings 

in response to certain siti^tic^ns. FLAB Activity Card No. 28 

i?. ^ ■ 

7) Use the. Film Evan*s Comer \ (tlelates to basic human need to .be with 
and help others.) \i .1 

h- ^ 
li 

• ■ . il- ■ • . . 
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xareer Education. Goal : 



..-3- 

• • - . - 

The student recognizes that success in a career is 
dependent on satisfactory interpersonal relationships 
with employers and fellow workers. ' 



I. Coniider one or 'more of these concept terms to be pertinent to the ob-jectives 

that might be developed in this module of instruction*. 
^ ^ Interpersonal relationships ^Sharing labor Cooperation ^Planning 

with others ^Job description. 



C« 1) Division of Labor at Sch9ol - M^ke the student aware that different 
jobs require different skills. An Idea Book , No. 84 

2) Class Newspaper : Reporters, Artists, Writers, Photographers - Students 
will learn about persons and the jobs needed to make and deliveg: a class 
newspaper. An Idea Book , No. 132, 13-3, 137, 141 

3) Animal Doctors : Care of Pets - Develop awareness among children that 
they have responsibilities for the health and training of their pets; 

► their families 'and classmates need to cooperate in^ c^re o'f classroom 

and home pets - An Idea Book, No. 132, 133, 137, 141 { 



4) 



5> 



Classroom Grocery Store- - Student^ will set up and assume job roles i 
within a si&ulated grocery store. Eletnentan^ Ca^er Education Starts 
With Awareness, P. 53 > 

The Assembly ,Line^ r Students will participate in a simulated constructi 
of single prodyccs b yusinrg a sequenced assemblage of materials. 
EjLementary Career Education Starts Uith A^^areness , p» 55 



.on 



6) Use the Film : Clothing: A Pair of Blue Jeans 
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Career Education Goal; The student retognizcs the personal, social and 

economic reason for work in our" society. 

I. Consider one or more of these concept terns to be pertinent to the objectives 
^ that might be developed in this module of instruction. " 

Reasons for work ^Service to others _ConservatiQn Improving ohes 

level of living _Sense of worth _Personal Planning ""Respect for others 

_Repalr and maintenance Skills and talents. 

* 

C. 1) Home and Family - To understand why families sometimes choose between 
spending now and spending later'. An Idea Book , No. 40 

Goods and Services - Families need money to buy goods and services. 
An Idea Book , \io. 40-41. 

•3) Occupational Descripti ons and Titles as Riddles - familiarize job title 
by describing job characteristics as riddles. An Idea Book . No. 220, 264 
(Also, see FLAB Activity Card No. 77) ~ 

* 

Dramatization of Underst anding" of Job PoIps - Student will plan, prepare, 
and perfoinn brief dramatizations of their understanding of occupational 
- roles. Elementary Career- Education Starts With Awareness , p. 84 
CUso see pp. 85-88 regarding extensive lists of other types of 
language arts related activities concerned with students' conceptualization 
of job role descriptions.) 

5) "Ivhat's Your Bag" - Students do illustration of occupational "bags" 
that certain jobs and professions use, FLAB Activity Card No. 89 



6) Use the Movie : We Want Coods and Services 



J 
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Career Education Coal : Tlie student recognizes that wort is, a dignified human 

activity which gives rights to and requires responsiblllt 
from its participants. 

C. 1) There is Honor in Work - Create an awareness with students that parents 
perform work that is essential, and contributes to the common good of 
everyone in a community. An Idea Book , No.- 80 

%2) Bicycle Safety - Students should acquire an understanding of using 
equipment and machines that are safe to use. An Idea Book No. 101 

3) InspectgjTS Inspection Some jobs people do are mainly related to helping 
everyone live safely and healthfully. An Idea Book , No. 105 

4) Measuring Tools - The student will become familiar with a variety of 
measuring tools and occupations fiiat use them. An Idea Book , No." 124-126 

5) Responsibilities in the Home and School - Students will recognize the 
jobs that are done around home and school, and then describe the manner 
ir which each job is done well. FLAB Activity Card No. 39 and 40. . 

6> Use the Film - A Rock In the Road 




■ ' r ■ ■ 

» * 
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Career Education Goal: The sttident recognizes that in dur society he is dependent 

on the good and services of others for his welfare and 
survival. 

I. Consider one or more of these concept terms to be pertinent to the objectives 
that might be developed in tl^is module of instruction. 
_Dependability _j_Concem foripthers __;Sense of worth Interpersonal 
relationships _Safety _Ser»/ice to others Interdependence 

^ ) 

^- ^> All Families Need Food - All families find ways to provide themselves 
food and clothing. An Idea Book . No. 4 and 43. 

2) All Jobs are Important - Children learn to understand that the work of 
all people is important. An Idea Book. >g. 80 . , ^ 

3') Who Fixes T^at? - Students will become familiar with occupations that 
are involved with makit»g repairs of some kind. An Idea Book . No. 145-1A7 

'^^ ■ School and the Neighborhood - Students will become aware of the stores 
a^d Services in the school neighborhood. An Idea Book . No. 261 

5) IVhat Is a Neighborhood? Students illustrate all business and occupations 
they observe on a walking field trip. Elementary Career Education S tarts 
With Awareness , p. 41 • ' : 

6) Dppendence on Workers to '.laintain a Home - Students will construct a 
bulletin board to indicate occupations that are called upon to repair 
certain parts of a house.. Elementary Career Education Start s With 
Awareness , p. 61 ! ' 

Safety in the Classroom - Students will discuss the duties of persons 
who monitor the safe and unsafe practices of students and the hazards 
that exist in a classroom. ELAB Activity Card No. 35 
(Also see An Idea Book, No. 105) . 



8) 



Investigat ion of Contributors to Product Pevelopmant - Students will 
trace the activities associated with certain products. FLAB Activity 
Card No. 84 ; ^ 
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Caroer Education Goal : The student *recogniies"'the physical and psychological 

reasons for work and leisure activities. 

I. Consider one or more of these concept terms to be pertinent to the objectives, 
that might be developed in this module of instruction. 

^Leisure Leisure vs industry Reasons for work llaiptenance . % . 

. Recireation Alternative life styles work and play planning ones future 

C. X) Interests and Abilities - The student will become aware of various occupat±< 
and avocations that can be determined by personal interests and desires. 
An Idea Book, No. 120 
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